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n anticipation of new Proféssional Prac-

tice Standards for teachers, school and

System Leaders, and superintendents
coming into play by September 1, 2019,
it is clear that the heavy lifting is already
underway. Across the province of Alberta,
at ATA teachers’ conventions and CASS
events, we already have a head start on the
professional learning required to make that
transition as smooth and effective as possible.
For the necessary learning that is not complete
prior to the end of December 2019, we will
rely on additional support from our post-
secondary institutions in Alberta.

In this edition of 7he CASS Connection
there are a number of articles that tie direct-
ly to the spring 2019 theme Leading Learn-
ing: Implementation of the Professional Practice
Standards. For example, from Grande Prairie
Public School District we will learn how one
district drove system-wide improvement as
they implement Leadership Professional Prac-
tice Standards for teachers, administrators and
System Leaders (page 9). Led by Superin-
tendent Sandy McDonald, Grande Prairie

we have found tremendously beneficial here
in Chinook’s Edge School Division. The core
of this work taps into an individual’s inner
motivation, utilizing a process of generative
dialogue and collaborative inquiry.

In Chinook’s Edge, we are undergoing
a thorough review of our model and this is
being facilitated by Dr. Pam Adams from
the University of Lethbridge. We have been
working with a made in Chinook’s Edge
Instructional Leadership model for a num-
ber of years now and we are convinced that
it will set us up for continued success as we
transition to the new standards.

Another very intriguing approach to
collaborative professional learning for
school-based leaders is underway in the
Battle River School Division. Jim Bran-
don (University of Calgary), Rita Marler
(Superintendent), and others share their
journey (page 11), which outlines how
they are meeting the goals expected in the
new standards.

For our readers, I also want to draw your
attention to a number of the other articles
in this edition. Guy Tétrault, who is also

involved with C21, discusses some of his

15). For anyone dealing with the challenges of
small, isolated rural high schools, this informa-
tion will be very interesting to you.

If this isn’t enough, Dr. Richelle
Marynowski (University of Lethbridge) and
Amber Darroch, Horizon School Division,
give us a look inside a very powerful research
project that shifted math teacher assessment
practice by working closely with a cohort
of teachers and involving the University of
Lethbridge (page 20). Last, but not least,
Neil O’Shea, in conjunction with several
others, has written an article outlining the
partnership between Aspen View Schools
and Concordia University that leverages
teacher collective efficacy to move our new
standards forward (page 23).

With an election around the corner there
are several unknowns that our leaders need
answers to. At the same time, we face these
unknowns with confidence because System
Leaders have their focus firmly on what is
best for students and they have an unpar-
alleled expertise to move school divisions
forward. Our collective efforts to bring the
new standards to life will only serve to aug-

ment the amazing work that is already well

Public has been deeply involved in work that groundbreaking work in Saskatchewan (page underway. [ |
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‘Message from the

Executive Director

Barry Litun | College of Alberta School Superintendents

urrently in our province, System

Leaders are supporting the imple-

mentation of a number of initia-
tives, all of which are important to improv-
ing learning environments for students,
but all of which take time, focused energy
and collaboration between education part-
ner organizations. The implementation of
the Professional Practice Standards, prepar-
ing for the requirement of Leadership and
Superintendent Leadership Certification,
and the soon to be piloted Kindergarten to
Grade 4 curriculum can be viewed either as
challenges or as opportunities facing System
Leadership teams.

The College of Alberta School Superin-
tendents (CASS) has been working to sup-
port System Leadership teams by developing
a better understanding of successful imple-
mentation strategies. Director of Leadership
Learning Val Olekshy has assisted in incor-
porating the work of the National Imple-
mentation Research Network (NIRN) into
the supports CASS is developing.

An opening statement on the NIRN web-
page states: “Implementation is not an event.
Implementation is a specified set of activities
designed to put into practice an activity or
program of known dimensions. These activi-
ties occur over time in stages that overlap and
that are revisited as necessary dimensions.”

The implementation opportunities iden-
tified in the opening paragraph have allowed
CASS to support school authorities and Sys-
tem Leadership teams in implementation by
developing an awareness and understanding
of something new. The current circum-
stances have also made it imperative for
CASS to reflect upon its practices for sup-

porting implementation. Moving forward,

it is clear that new learning is based on past
and current practices, and that a key to suc-
cessful implementation of any initiative is
a strong plan and a constant self-reminder
that changes happen over time.

Opver the past two years, CASS has used
A Guide to Support Implementation: Essen-
tial Conditions to frame a plan to support
the implementation of the Superintendent
Leadership Quality Standard. The plan is
posted alongside the Comprehensive Profes-
sional Learning Plan at https://cassalberta.
ca/planning-for-implementation.

Recent work by CASS using these “made
in Alberta” documents has necessitated
reflection about CASS’ practices under-
taken to set the stage for providing services
to members. A key reflection has been to

ensure that ongoing feedback is captured

from members to ensure that the efforts of
CASS are having an impact in addressing
Goal 2 of the CASS Strategic Plan: Leader-
ship Capacity is Built and Supported.

The stages of change / implementation
have been written about by various authors.
CASS used two primary sources, shown in the
table on the next page, to guide our work.

Clearly this article provides only a high-
level overview of the work and commitment
required to ensure the implementation of
any initiative is successful. CASS will con-
tinue to work with its members, seeking
ongoing input and feedback, to ensure the
implementation of the Professional Practice
Standards is such that the knowledge and
understanding of the standards is institu-
tionalized.

Continued on next page 8

Alberta
Education

Pﬁ Providers

Parents, Schoal
Councils and
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Adapted from “A Guide to Support Implementation: Essential Conditions.”

" School Board
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Leadership
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Leadership
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To close, I want to thank all the authors who
have shared their respective “stories of practice.”
I speak with pride when I suggest that The
CASS Connection has become one vehicle by

which the walls between school authorities

Miles (1986) and Fullan (1991)
3 Stages of Change

www.tallinn.ee/haridus/3-stages-of-change-process

have been knocked down, allowing all of us to
learn from and with each other, for the benefit
of all students in Alberta.

Finally, on behalf of all CASS members,

I extend sincere appreciation to the sponsors

that advertise in The CASS Connection. Your
support enables us to publish the magazine,
which is shared with all education partners in
the province as well as all the parallel organiza-

tions of System Leaders across Canada. |

National Implementation Research Network
4 Stages of Implementation
https://implementation.fpg.unc.edu/module-4/topic-1-

The initiation phase is about deciding to embark on innovation,
and of developing commitment towards the process. The key
activities in the initiation phase are the decision to start and a
review of the school’s or system’s current state with regard to the
particular change.

Implementation is the phase of the process that has received the
most attention. It is the phase of attempted use of the innovation.
The key activities occurring during implementation are the
carrying out of action plans, the developing and sustaining of
commitment, the checking of progress and overcoming problems.

Institutionalization is the phase when innovation and change stop
being regarded as something new and become part of the school’s
or system’s usual way of doing things.

The move from implementation to institutionalization often
involves the transformation of a pilot project, to a school-wide
or system-wide initiative, often without the advantage of the
previously available funding.

implementation-stages-overview/what-are-stages

Exploration — Identifying the need for change, learning about
possible innovations that may provide solutions, learning about
what it takes to implement the innovation effectively, developing
a team to support the work as it progresses through the stages,
growing stakeholders and champions, assessing and creating
readiness for change, developing communication processes to
support the work, and deciding to proceed (or not).

Installation — Securing and developing the support needed to put a
new approach or practice into place as intended, developing feedback
loops between the practice and leadership level in order to streamline
communication, and gathering feedback on how new practices are
being implemented.

Initial Implementation — The first use of an innovation by practitioners
and others who have just learned how to use the innovation.

Initial implementation is about trying out those new skills and practices
and getting better in implementation. In this stage, we are gathering
data to check in on how implementation is going and developing
improvement strategies based on the data. Implementation supports

are refined based on data. For example, we might find that a new

skill an educator is using as part of social and emotional development
could be further strengthened by additional coaching from an expert,
so we would think about how to embed these strategies into ongoing
coaching opportunities, and how we would gather data if the coaching
is leading to the improved use of this skills.

Full Implementation — The skillful use of an innovation that is
well-integrated into the repertoire of practitioners and routinely and
effectively supported by successive program and local administrations.

I
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How Can Simply Asking Questions

Drive System-Wide Improvement?

“Frequent and focused conversations about shared goals, guiding questions,
strategies and evidence—collaborative inquiry—can lead directly to measurable
growth in school improvement” (Townsend & Adams, 2016).

By Sandy McDonald and James Robinson, Grande Prairie Public School District

uriosity is at the heart of learning

and the current learning journey in

the Grande Prairie Public School
District (GPPSD) began with a simple ques-
tion in the spring of 2016: How might the
efforts of the district leadership team contribute
to a system-wide increase in student achieve-
ment and overall student success in the Grande
Prairie Public School District?

As preparations for the 2016-2017
school year began, our curiosity focused on
system-wide structures and processes and
what actions we might take to bring about
consistent growth in student achievement
over the next three to five years. Our com-
munity, and our district, had experienced
significant change in the previous 10 years,
including population and enrolment growth
along with changes in school and System
Leadership. We believed, at that time, that
the essential pieces necessary for continued
growth existed in our district. These includ-
ed clear direction and support from our
board; capable teachers, leaders and support
staff; and excellent facilities. We were curious
about how we might combine these elements

to effectively support teaching and learning.

Background

Situated in the city of Grande Prairie, one
of the fastest growing and youngest cities in
Canada, GPPSD grew from a district of 10
schools in 1999 to a district of 18 schools in
2017. The opening of new schools and sup-
porting the professional growth of a large per-
centage of beginning teachers caused us to look
critically at professional learning. At the same
time, the government’s focus on implement-
ing new Professional Practice Standards and
carrying forward a commitment to revising the
provincial curriculum added to the importance
of reevaluating existing structures and processes
in our district.

Our direction was established in the spring
of 2016 when our Board of Trustees revised
Board Policy 1 to clarify their expectations
about the importance of establishing high
expectations, a culture of success in the district
and to more explicitly focus on our continuous
improvement. Our reflections at the time were
that we needed to align our internal planning
to address the changes happening within the
Alberta Education system.

At the start of the 2016-2017 school

year, the district’s strategic plan identified

high-quality instruction and effective leadership
as the priority strategies to support our con-
tinuous improvement. While there are many
factors that impact the achievement students
experience, the quality of the instruction stu-
dents receive and the leadership in the school
and district is consistently identified in educa-
tional research as the most important factors.
Focusing on these two research-based strategies
affirmed our belief that strategic improvement
had to be built on supporting the professional
growth of our teachers and school/district

leadership.

Importance of the system

Central to our planning was a 2008
research summary prepared for the College of
Alberta School Superintendents (CASS). Dr.
Kenneth Leithwood identified several char-
acteristics of high performing school districts.
Included among the common characteristics,
Dr. Leithwood identified that high achiev-
ing school districts focus on achievement and
instruction, the use of evidence to inform
decision-making and investing in instructional
leadership. Our desire, as System Leaders, was

to support our administrators to continue to
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develop their capacity to be instructional lead-
ers in their schools who, in turn, could support
our teachers to build their sense of efficacy to
make a difference. At its simplest, our plan was
to provide a structure and culture in our district
to support teachers and administrators in refin-
ing their focus on the needs of students and on
practices for teaching and learning,

Multiple sources of school and district
evidence supported initial assurance planning
and the identification of priority areas for our
school and district three-year plans. At the
CASS Fall Conference in November 2016, a
session titled Leadership of Learning: How a Sus-
tained Focus on Leadership Growth Contributes
to School & District Improvement, hosted by Dr.
Pamela Adams and Dr. Carmen Mombour-
quette, both from the University of Lethbridge,
was a turning point in our direction.

They shared a structure of generative dia-
logue and collaborative inquiry as a foundation
for professional growth that appeared to be a
fit for our district. The focus on achievement
could align the efforts of all schools while allow-
ing each of them to focus on their own priori-
ties. Embedded collaborative inquiry could also
support the overall professional growth of our
teachers and leaders while allowing for indi-
viduals to focus their growth on priority areas
they were curious about. Most importantly,
collaborative inquiry seemed to honour the
values identified in GPPSD Board Policy 1
and the strategies in our strategic plan; that our
overall success as a school district will primarily
be dependent upon the work of our teachers,
our school leaders, and the present efforts of
our district leadership to base key decisions on

evidence related to the teaching and learning.

What are we doing?

After this conference, Alberta Education
announced support for innovative research
projects with the newly formed Alberta
Research Network (ARN). Our conversations
with Dr. Adams and Dr. Mombourquette led
to a joint proposal to the ARN, along with
the Foothills School Division, the Lethbridge
Public School District and the University of
Lethbridge. Our project focused on preparing
school leaders for the implementation of the
new Professional Practice Standards for teachers
and leaders (TQS/LQS) and was approved in
carly 2017. The ARN research, which became

S 10

known as Phase 1 of our multi-year plan to
foster professional growth, introduced all dis-
trict leaders to the new standards through a
series of awareness and readiness activities. After
reflecting on the LQS and evidence, school and
district teams developed professional inquiry
questions that centred their professional growth
focus for the year.

The current phase of the project is focused
individual Professional Growth Planning
through a process of collaborative inquiry, sup-
ported by generative dialogue between teachers
and administrators. Our belief is:
® Professional growth planning, focused on

professional standards, is essential to the

continued improvement of our teachers
and leaders and must be connected to stu-
dent achievement.

® Commitment to the collaborative inquiry
model throughout the school year will
provide teachers and administrators focused
and regular opportunities to reflect and
refine their professional growth.

® Generative dialogue, peer-to-peer coaching,
is critical to support the work of individuals
and teams in collaborative inquiry.

Teachers, administrators and System Leaders
explore a curiosity they have about their practice
and develop a guiding question for their inquiry
work. Their exploration of their professional
curiosity is supported by colleagues through
regular opportunities to engage in generative
dialogue with each other. The role of admin-
istration is to “reduce the amount of time they
talk, exchanging it for more intensive listening,
more thoughtful questions, and more helpful
feedback.” (Townsend & Adams, 2016)

Our goal is to dramatically increase the
number of conversations that take place about
teaching and learning to support the develop-
ment of conscious competence in all staff. A
key structure to facilitate sustained engagement
needed for effective collaborative inquiry is
dedicated district-wide monthly professional
learning days. During this time, teachers and
school-based administrators focus on both
whole-school professional learning as well as
their individual or team collaborative inquiry
questions.

Additionally, every month the school-based
leadership teams meet with two colleagues
from Central Office and one of the Univer-

sity of Lethbridge research team members to

support the inquiry goal for the school adminis-

tration team. Each meeting is a dialogue about

the progress the school administration team is

making towards answering their inquiry ques-

tion and addresses the following four topics

each month:

1. What progress have you made with your
commitments since when we last meg?

2. What have you learned about yourself as
a leader?

3. What evidence do have that impact is
occurring?

4. What will you do to further your inquiry

before the next meeting?

Conclusion

By developing our teachers’ and leaders
abilities to explore their curiosity through collab-
orative inquiry and engage in generative dialogue
we are seeing deeper and more meaningful,
pedagogically-focused conversations with and
between our teachers. Our belief is that gen-
erative dialogue focused on teaching practice
supports higher level professional conversations
and allows teachers to support each other in an
authentic way that impacts individual practice.
Inquiry-based professional growth planning,
connected to the TQS and student achieve-
ment, is the future in GPPSD. We look forward
to continuing to refine our practice in this area
as the new professional practice standards come

into effect in September. |

Sandy McDonald is Superintendent, and
James Robinson Deputy Superintendent, at
Grande Prairie Public School District (GPPSD).
The authors would like to acknowledge Drs. Pam
Adams, Carmen Mombourquette, and Sharon
Allan of the University of Lethbridge. Their
dedication, mentoring and support of GPPSD
leaders has impacted GPPSD in a short time. For
more information about our project, contact James

Robinson at james.robinson@gppsd.ab.ca.
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By Shan Jorgenson-Adam, Battle River School Division; Rita Marler, Battle River School Division;
Dr. Christy Thomas, University of Calgary; and Jim Brandon, University of Calgary

Battle River School Division's partnership with the University
of Calgary is supporting the development and exploring the

impact of a collaborative professional learning model aimed

at helping school and division leaders meet identified goals
related to Alberta’s new Leadership Quality Standard.

ith the implementation of
Alberta’s new  Leadership
Quality Standard (LQS), many

school districts are considering how to build
leadership capacity in relation to this standard
and its nine competencies (Alberta Educa-
tion, 2018). This article outlines how we are
addressing the LQS through the design and
implementation of our ongoing, collaborative
professional learning and coaching model in
Battle River School Division (BRSD).

Our approach is guided by the insights of
a number of reputable studies. Harris (2011)
argues for collective leadership, a form of dis-

tributive leadership, where capacity building

involves collective responsibility and engages
individuals in collaborative work to improve
their practice. Mendels and Mitgang, (2013)
recommend that districts focus on standards,
work to improve principal training, and invest
in mentorship and professional development.
Providing these ongoing opportunities for
leadership capacity building (Davis, Darling-
Hammond, LaPointe, & Meyerson, 2005;
Goldring, Preston & Huff, 2012) that are
embedded, continuous, and personal (Break-
spear, Peterson, Alfadala, & Khair, 2017;
Timpetley, 2011) is recommended. Investing
in leadership development and building col-
lective leadership capacity (Harris, 2011) has

The College of Alberta School Superintendents

considerable value given that school leaders
have a direct impact on teaching practices
(Davis et al., 2005; Hallinger & Heck, 1998;
Leithwood, Louis, Anderson, & Wahlstrom,
2004; Leithwood & Louis, 2012; Louis et al.,
2010; Waters, Marzano, & McNulty, 2003).
As an Alberta school division, we are keenly
aware that the LQS is key to building our col-

lective leadership capacity.

Collaborative professional learning
design

Collaborative professional learning
aims to develop leadership capacity in
both central office and school-based lead-
ers and helps create a culture of growth
and collaborative work across all levels of
leadership (Fullan & Quinn, 2016). This
purposeful investment in BRSD’s lead-
ership is intended to make a difference
for students in our schools as research
demonstrates a direct link between leader-
ship and students learning at high levels
(Leithwood & Louis, 2012; Robinson,

11(5
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2011). We believe that implementing
this professional learning model also
reflects BRSD’s strong commitment to
our leaders in supporting their learning
and growth in relation to the LQS.

During the summer of 2018, we
designed the collaborative professional
learning for our Division Leadership
Academy (DLA). These sessions take
place once a month between September
2018 and May 2019. An important ele-
ment of the Division Leadership sessions
is that both educational and non-educa-
tional leaders from the division partici-
pate in these sessions. When developing
this model, BRSD looked to current
research in the areas of: adult learn-
ing, collaborative professional learning,
coaching, growth planning, and reflective
practice.

DLA sessions were planned for half
days. Each session has a participant guide,
which are designed using the same format
as the College of Alberta School Super-
intendents (CASS) participant guide
modules used for the CASS Association
of School Business Officials of Alberta
(ASBOA) summer conference. These par-
ticipant guides outline the structure for
each session, provide a summary of the
research that was used in the planning
of the session, a description of each of
the activities used in the session, and any
additional resources required.

Each session also includes a group
relationship building activity, a group
processing activity, a peer coaching com-
ponent, and a group learning component.
Each session ends with an individual
reflection time and a short homework
assignment.

Our first DLA session provided divi-
sion leaders with the opportunity to
complete a pre-survey that asked leaders
to assess their achievement of LQS com-
petencies and to select a competency to
focus on for their professional learning
for the year. Leaders were also asked to
provide a rationale for their choice and
two to three suggested strategies for meet-
ing their goal.

Once participants had identified their

focus competency they were split into
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smaller groups (no larger than seven).
The main foci for the beginning DLA ses-
sions was building relationships and trust
amongst competency group members,
developing group norms, and creating
their individual growth plans. The mix of
leaders in each group illustrated the need
to ensure there was time in each session
for members to build relational trust,
especially if they were going to be vulner-
able enough to talk about their growth
areas and seek advice and support from a
peer coach.

Time was also provided for groups to
develop norms. Common expectations
from their individual group norms were
used to form large group norms as well.
When participants began to develop their
draft growth plans it was surprising to see
that almost all of the plans were focused
on growing others rather than themselves.
For example, plans focused on goals that
built leadership skills in their team or
developing professional learning for their
team. They did not focus on their own
individual growth.

It was clear that we had to go “back
to the drawing board.” Consequently,
leaders were challenged to be “selfish”
with their growth plans and to focus on
what they needed personally to meet
their chosen LQS competency. Coaching
protocols have been used to enhance the
development of their revised plans. Prac-
ticing these protocols will support later
work when participants begin to enact the

strategies laid out in their plans.

Coaching model

To support the actualization of par-
ticipant’s goals, leaders used variations of
a number of coaching models (Campbell
& Nieuwerburg, 2018; Killion & Hirsh,
2013; Knight 2018). In the development of
participant’s growth plans, a coaching trio
protocol was used. This coaching protocol
uses guided questioning to assist participants
in looking critically at their growth plans,
ensuring that they reflect the professional
learning they want to achieve.

In their book, The Leaders Guide to
Coaching in Schools, Campbell and Nieu-

«

werburg (2018) define coaching as “a

one-to-one conversation that focuses on
the enhancement of learning and develop-
ment through increasing self-awareness and
a sense of personal responsibility, where the
coach facilitates the self-directed learning of
the coachee through questioning, active lis-
tening, and appropriate challenge in a sup-
portive and encouraging climate” (p. 4).
All coaching activities planned for DLA
sessions are vetted through this definition
in support of a participant’s achievement
of the goals identified in their professional

growth plan.

Next steps

In the coming months, there are four DLA
sessions planned. At the final DLA session, we will
be distributing a post-survey that will give leaders
an opportunity to reassess and reflect on their
growth in relation to the LQS this year. We have
also partnered with the University of Calgary to
explore the impact of our collaborative profession-
al learning and coaching model, and researchers
will be analyzing data collected from participant’s
during the year. Findings will be shared with
BRSD and be used to develop an action plan for

next year’s DLA sessions and coaching.
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Conclusion

We recognize that districts are seeking
ways to implement the new LQS and build
leadership capacity in relation to these new
competencies. We suggest that professional
learning designs and coaching may be a way to
support leaders in their growth in these com-
petencies. The partnership between BRSD and
the University of Calgary is aimed at examining
the impact of this collaborative professional

learning model to find out how effective it is in

helping leaders meet their goals for LQS and to
examine the role coaching is playing in assisting
leaders in meeting these goals.

Through this research, we hope to learn
what the impact of this collaborative profes-
sional learning model has had on developing
leadership capacity in relation to the LQS and
to identify ways to improve the model to better
support the leadership learning. These findings
will be transferable and useful for other districts

who are doing similar work. |

Shan Jorgenson-Adam is the Assis-
tant Superintendent — Learning, for
Battle River School Division. Rita Marler
is Superintendent of Schools for Bat-
tle River School Division. Dr. Christy
Thomas, University of Calgary, is also
an instructor for the Werklund School of
Education. Dr. Jim Brandon is the Asso-
ciate Dean, Professional and Community
Engagement, and an Associate Professor
with the Werklund School of Education.
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Alberta Education has
developed their new
Superintendent Leadership , ! ,

. ' Learning (PeBL). Alberta Education has developed the Superinten-
Qua / | ty Sta nda 4 d, Wh IC h dent Leadership Quality Standard (SLQS) based on desired competencies
reflected in the role and responsibilities of system education leaders.
takes eﬁ(e Ct for th e ZO l 9— The SLQS is based on several indicators describing each of these “7
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2020 school year. In helping
support System Leaders,

CASS has developed their

By Dr. Guy G. Tétrault, Sunwest School Division

developed and implemented Personalized electronically Blended

The Sun West School Division (SWSD) in Saskatchewan has

1. Building Effective Relationships;

Modeling Commitment to Professional Learning;

Visionary Leadership;

Leading Learning;

Supporting First Nations, Métis and Inuit Education for All Students;

Sustaining Effective Instructional Leadership; and

RN SR

System Education Leader
P rac t I ce P roﬁ l e. Th I S a r‘t I C / e In this article, I'd like to analyze the PeBL journey by identifying the Com-

petency number and its specific indicator as delineated in the CASS System

p 4 OV[ d es ed uca t[ onag / Educator Practice Profile.! I won’t focus on Competency #1, Building Effective

Relationships, as this Competency must be in place before any effective leader-

/ eddef S WI th I nSIgh tS I n to ship can take place. Instead I will direct the analysis through Competencies

School Authority Operations and Resources.

#2, #3, #4, #6 and #7 by highlighting at the end of each paragraph referenced
Competencies and Indicators described within that paragraph.

the competencies and their
indicators of this standard.

The journey towards Sun West's PeBL model began in 2007 when Sas-
katchewan Education discontinued their Correspondence School. School

divisions were left on their own in so far as providing any distance education
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programming. The SWSD dedicated three full-time teachers out of

their Kenaston School to develop and deliver synchronous broad-
casts to schools within the division that did not have specialist
teachers in core curriculum areas. Most of the distance program-
ming involved higher level science and math academic programs
along with existing correspondence courses that had been devel-
oped by the Ministry. (#3b)

I was hired in 2010 as the Director of Education/CEO. The Board
of Education gave me a mandate of bringing educational programming
equity to all students in the division. I had background experience that
included helping develop Canada’s first Cyber School (a partnership
between Greater St. Albert and Red Deer Catholic schools), which
helped move the SWSD online programming to much more of an
asynchronous model that phased out synchronous audio-visual delivery.

Red Deer’s St. Gabriel Cyber School experimented with various
models of development and delivery, eventually settling on implement-
ing a model where full-time online teachers were housed in collabora-
tive open office space we called working pods. This model was adopted
by the SWSD, housing full-time online teachers within the same room
in their Kenaston School. (#4e, #4b)

The division soon realized that many of the online courses that were
being developed could also be used to support home-based students.
The division therefore decided to develop online programs to include
the entire Kindergarten to Gradel2 spectrum of programming. As
more SWSD home-based students began taking online programming,
word of mouth spread throughout Saskatchewan which significantly

IﬁTHE WORKUN GARRICK PARTNERSHIP
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P: 780.428.1575 F: 780.428.0326 W workungarrick.com
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increased the base enrolment of Sun West’s
distance learning programs.

This increased enrolment helped create
necessary revenue streams to continue with
the development of K to 12 programming.
Soon all teachers in the SWSD had access to
K-12 online programming to support their
own teaching resources. (#6a, #6f, #7f, #61)

The results of experimentation with various
models to support online students in Alberta
led SWSD to train and place educational assis-
tants (EAs) in each of their schools. These EAs
supervised any student taking an online course
and provided an important communication
link between the online teacher and the online
student. This practice significantdy improved
student course completion rates and encoutr-
aged students to take more online programs.
Soon, well over half of all SWSD secondary
students were taking at least one online course
per year. (#2d, #3a)

In 2012, the Board of Education ana-
lyzed the Saskatchewan government’s Plan for
Growth: Vision 2020, the Saskatchewan School
Board Association’s Vision 2025 and its own
five-year Strategic Plan. These analyses were
matched up against C21 — Canadians for 21*
Century Learning and Innovation’s research
Shifting Minds 3.0: Redefining the Learning
Landscape in Canada. The SWSD subsequent-
ly developed Policy 18 — 21st Century Com-
petencies? which endeavoured to infuse 21st
Century learning skills into all curricula and
into the development of any and all education-
al programming. This research and subsequent
policy direction spawned many research proj-
ects focused on improving student learning in
SWSD. (#3d, #3c¢)

By 2013, the Sun West School Division
created the Sun West Initiative for School Improve-
ment (SWISI) as a bold approach to improving
student learning. It encouraged teachers, parents
and the community to work collaboratively to
introduce innovative projects that address local
needs. It was modeled after the Alberta Initia-
tive for School Improvement (AISI) and provided
over one million dollars for a three-year period
to fund innovative projects throughout the divi-
sion. During the subsequent three-year period
many research projects took place examining
topics such as project-based learning; Enquiry
Based Learning; and Blended Learning. (#6h,
#6g, #4d, #2e)

By 2015, the SWSD was studying
and implementing ideas from the book
Blended: Using Disruptive Innovation to
Improve Schools® by Horn and Staker.
Research showed that using such disrup-
tive innovation would require a lot of
effort on behalf of the division in sup-
porting professional development (PD) of
teachers in order to change the prevailing
pedagogy. Annual PD funds available to
each teacher were increased to a maximum
of $1,200 plus covering up to two days of

substitute costs.

The SWSD then promoted exploratory
tours throughout the United States, which
involved visiting systems and schools that
had implemented Blended Learning. To
maximize culture and relationship build-
ing, these tours typically included a mix of
roles such as trustees, division level leaders,
school administrators and teachers. Various
forms of in-school supports--including learn-
ing coaches, 21st Century lead teachers and
technology coaches—were added to support
the implementation of promising practices

found on these excursions.
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Their experiences on these trips reinforced
the belief that the most effective way to change
teacher pedagogy was through exposure to
these promising practices where they could
see and hear the impacts from their teaching
colleagues rather than coming as a “top down”
division directive. The relationship building
that occurred with the various stakeholders on
these trips reinforced the belief that, “we are all
in this together.” (#2b, #2d, #4b, #2f, #6c, #7¢)

During this exploratory phase student
enrolment numbers in the SWSD distance

learning program continued to rise in all grades

across the province. Soon the increasing num-
ber of required teachers and staff outstripped
the space capacity of the Kenaston School.
Using financial reserves, in 2016 the SWSD
built a new state-of-the-art Distance Learning
Centre (DLC) in Kenaston that was capable
of housing approximately 75 teachers plus a
contingency of technology support staff.

By September 2018, the DLC had a base
enrolment of just over 900 students and was
delivering an additional 4,000 courses (approx-
imately) throughout the province with a staff of
65 (48 of whom were full-time teachers). The

DLC had already developed over 165 online
Kindergarten to 12 courses. All of these sup-
ports were available to all teachers and students
in the SWSD. (#7a, #7b, #6e, #6f)

As more and more students experienced
learning through projects and opportunities
for independent learning via online programs,
they began requesting much more voice and
choice. In response, teachers adapted the use of
technology; this gave them the flexibility to pro-
vide students with opportunities to have voice
and choice in their learning over such aspects
as time, place, path and/or the pace of their
learning journey. From these experiences, the
SWSD coined the term “Personalized electroni-
cally Blended Learning” (PeBL). The use of
adaptive software also shows significant promise
to effectively utilize student data in adjusting the
learning path for each student. (#6f)

A key component to successfully imple-
menting PeBL was effectively communicating
with students, staff, parents and the educational
community in general. The division developed
a PeBL website (https://www.sunwestpebl.ca),
conducted stakeholder electronic surveys
through the use of ThoughtExchange, held
numerous public meetings, developed and
presented Contimuum of Learning explanatory
videos for teachers (search YouTube for: Sun
West School Division Continuum of Learn-
ing - Educator version) and also one for parents
(search YouTube for Sun West Continuum
of Learning Parent Version). In addition, the

2 of-our perior
sic programs for child
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Board utilized its Annual General Meeting time
to broadcast these information videos to all
SWSD School Community Councils (SCCs).

The division added anywhere from .25 to
.50 FTE teacher time into every school in the
form of PeBL Mentors. The division also hired
a PeBL Supervisor to work directly with all
PeBL Mentors which provided them with skill
development that would equip them to mentor
their teacher colleagues in the implementation
of PeBL. (#3c, #3d, #4a, #2a, #2c)

Two key ingredients to successfully imple-
menting PeBL are:

1. Helping students gain the ability to self
regulate; and

2. Supporting teachers to change their peda-
gogy to one of becoming an activator of
learning,

The SWSD PeBL implementation plan
that develops this is highlighted in the accom-
panying graphic on page 16. In essence, PeBL
promotes the deliberate and gradual trans-
fer of responsibility, back and forth, between
the teacher and the student as the situation
warrants. Quality supports are paramount
in achieving this balance. The latest support
the SWSD has implemented is an electronic
resource bank that is available 24/7 for all stake-
holders, including students and their parents,
which can be found at https://resourcebank.ca.
You can also search YouTube for “Sun West
Resource Bank Trailer” to access a short intro-
duction to this resource. (#3b, #4b, #4c, #4d,
#4e, #4f, #2a, #2b, #6a, #6d, #6f, #6h) |

Dr. Guy G. Tépault is a former CASS
member and current Life Member. He is cur-
rently the Director of Education for Sun West
School Division, which is located in west central
Saskatchewan. This division is well-known for
its system reform. Dr. Tétrault was recognized
by MindShareLearning eMagazine as one of the
Top 10 Canadian Education Newsmakers of
2015 and 2016.
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By Dr. Richelle Marynowski,
University of Lethbridge, and
Amber Darroch, Horizon
School Division

s part of an Alberta Research Net-
work (ARN) grant, Dr. Richelle
Marynowski from the University
of Lethbridge and Horizon School Division
partnered to conduct research with a cohort
of rural, middle school math teachers to
examine the impact of a sustained instruc-
tional coaching model on shifting teacher
professional practice in the area of assess-
ment and instructional practice.
Sustained coaching has been shown to
increase teacher understanding and capacity
in formative assessment (Marynowski, 2013)
and increase a leader’s ability to support teach-
ers in implementing formative assessment
(Marynowski, 2014). Specific characteristics
of sustained coaching were drawn from the
previous two studies and implemented in a
different context to determine if those charac-
teristics were essential in impacting teachers’
assessment and instructional practices or if
other factors were also at play.
The characteristics were that the profes-
sional development:
® Was provided over time;
® Focused on a specific teaching practice;
® Was provided by an external expert;
® Was responsive to teacher needs;
® Included an element of teacher peer
observation;
® Was based on current research with respect
to assessment and instructional practices; and

® Held teachers accountable to others in
the group for both embedding learnings
into their practice and for completing
the assigned readings.

The significant findings from this study
can be used guide System Leaders’ design of

future professional learning activities.

The study
Ten middle school teachers and one

consultant in Horizon School Division

(520

SUPFORT

SKILLS

#67 participated in a year-long professional
development study on assessment in middle
school mathematics. The commitment by
the participants was one day a month to
either engage in whole group sessions,
small group observations of teaching prac-
tice, or individual observations of teaching
practice. Table 1 outlines the series of
professional development activities that
were engaged in over the course of the
2017-2018 school year.

Each of the sessions and observations was
led by Dr. Marynowski, the coach. The top-
ics for each of the sessions were highlighted
in the pre-reading and the activities in each
session. As topics came up in the sessions
that were of interest to the group, the coach
researched those topics and brought infor-
mation back to the group. For example,
one participant’s sharing regarding their
“commit to try” between sessions brought
forth a group interest in learning how to
support students transitioning from additive
thinking to multiplicative thinking. Several
participants in the group agreed that they
had also struggled with supporting students
to make that move in thinking. As such,
the coach researched that topic and brought
ideas back to the group in the next session
to support their practice. Because one of the
tenets of the model of sustained coaching is
being responsive to teacher needs, the coach
needed to be able to integrate the goals

of supporting teachers in their assessment

and instructional practice with the teachers’

specific needs.

Important characteristics of the
professional development

Analysis of interviews with participants
regarding the professional development sup-
port revealed five main characteristics that were
deemed most important in supporting a change
in their practice. Those characteristics are:

1. Having a consistent group of partici-
pants;

2. Committing to trying a new practice
between sessions;

3. Sharing practical ideas along with theo-
retical support;

4. Ongoing throughout the year; and

5. Having continued support from princi-
pals and school division.

Developing  relationships and  trust
among a consistent cohort of teachers
enabled participants to be more forthcom-
ing in sharing their successes and struggles.
Without the building of a community of
practice (Wenger, 1998) with a trust in each
other to not judge, but support, the depth
of the sharing and learning would not have
been as evident.

The committing of trying new ideas
pushed every participant out of his/her
comfort zone and allowed each of them the
opportunity to struggle in a safe environ-
ment. When each participant shared the

new practice that they tried, the learning of
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the whole group increased and others con-
tributed suggestions to adjust the practice
to a different topic or grade level, or other
refinements. The sharing of practice at the
beginning of each whole group session was
an impactful learning experience for every
participant and fueled the group momen-
tum of moving theory to practice. Addi-
tionally, the coach provided background or
research that was available to support the

practice that teachers were engaging in.

Barriers to change
Teachers in this project experienced bar-

riers to them engaging fully in the profes-

sional development and to changing their
practice. Four main barriers were identified
by the participants. They were:

1. Extended time away from the classroom
(particularly if the teacher was also teach-
ing a Grade 12 course);

2. Time to digest and implement new
strategies;

3. Availability of substitute teachers; and

4. Readiness of the participant to engage
with new ideas.

Though some of these barriers were out
of control of the teacher (i.e. availability
of substitute teachers), they impacted the
engagement of the teachers in the profes-
sional development. Though all participants
engaged in all sessions, sometimes the stress
of not being able to find a substitute teacher
impacted the readiness of the teacher to
engage with ideas as she/he was concerned
about the classes being missed.

Additionally, external personal factors
influenced the participants’ ability to fully
engage in professional development. These
were not always known at the time but were
often revealed later. A teacher’s personal and
emotional state does need to be taken into con-
sideration when thinking about professional
development and the success of professional
development in impacting teacher practice.

At the end of the year, each participant
noted that they wish that the sessions could
continue or that we could have check-ins
with each other throughout the following
year to continue to support the growth and
learning. Unfortunately, that was not pos-
sible on a formal level due to the ending of

the grant cycle.

Unexpected consequences

A number of unexpected positive conse-
quences spun off of the professional learn-
ing project, including the enthusiasm of
participants to extend their collaboration
into additional professional learning activi-
ties, like teacher self-selected collaborative
groups on division-wide learning days, and
to extend their new professional practice
into subject disciplines above and beyond
mathematics.

Commensurate with participants™ self-
reflection on the degree of growth they each

experienced in the course of the project was

the confidence a number of them developed
in taking on formal and informal leader-
ship roles in and between their schools.
From participating more actively in various
jurisdiction teacher engagement activities to
leading and facilitating professional develop-
ment activities for colleagues, the sustained
instructional coaching model impacted

teacher practice beyond the cohort itself.

Next steps
As System Leaders examine how to use the
right levers to improve professional practice

within a school jurisdiction, consideration of

Table 1. Professional development a

Session
Number | Type of Session

Introduction to project.

Survey completion: GAP Assessment Practices Survey (Appendix
D) (Marynowski, Mombourquette, & Slomp, 2017).

Resource distribution:

Elementary and middle school mathematics: Teaching

Visible learning for mathematics Grades K — 12: What works
best to optimize student learning (2017), and Interweaving
curriculum and classroom assessment: Engaging the

Working with NCTM professional resources.

Identification of “commit to try” for next time.

Discussion of “commit to try’s.”

Identification of “commit to try” for next time.

Coach observed individual teacher’s classes.

Discussion of “commit to try’s.”
Discussion of what the coach saw during individual

Organization of small group observations.
Identification of ‘commit to try’ for next time.

Structured small group observations of each other teaching.
Survey of participants for next phase of sessions.

Discussion of “commit to try’s.”

Identification of ‘commit to try’ for next time.

Discussion of “commit to try’s.”

1 Wihole group developmentally (2018); and
2I*-century learner (2014).
Pre-reading.

2 Whole group Reading discussion.
Pre-reading.

3 Wil grEp Reading discussion.

Individual
4 . 1. .
observation Initial interview.

Pre-reading.

5 Whole group  observations.
Reading discussion.

6&7 Small group
observations

Pre-reading.

e Wil g Reading discussion.
Pre-reading.

9 Whole Group  Reading discussion.
Survey completion.
Cybera presentation.

10 Individual Final interviews.

The College of Alberta School Superintendents
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a sustained instructional coaching model in
place of traditional professional learning activi-
ties, particularly one-time PD, is warranted.
Strategizing carefully with the lessons learned
through this research project will not only help
yield greater outcomes from the investment in
an instructional coaching model, but also truly
shift and improve teachers’ self-perceptions
of their effectiveness in both instruction and

assessment. |

Dr. Richelle Marynowski is an Associate
Professor in the Faculty of Education at the
University of Lethbridge. Her research focuses

on teacher professional development, classroom

assessment, and mathematics teaching and
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Edwin Parr Composite School, Aspen View Public Schools; and
Edgar Schmidt, Concordia University

spen View Public Schools (Aspen

View) and the Faculty of Education

at Concordia University of Edmon-
ton (CUE) are working together through the
Alberta Education’s Research Partnership Pro-
gram. Through the concept of teacher collec-
tive efficacy, CUE and Aspen View educational
leaders are developing their knowledge and
competencies as identified in Alberta Educa-
ton’s new Leadership Quality Standard (LQS)
and the Teaching Quality Standard (TQS).
Collective teacher efficacy is being developed
through jointly planned leadership workshops.

Teacher collective efficacy

The work in schools is complicated and
demanding. Schools are the centre of sig-
nificant social groupings designed to establish
learning environments that are respectful and
safe, as well as challenging and encouraging.
The social context (Van Dijk, 2006, 2008)
of schools is an important consideration in
relation to improving student learning and
achievement.

Key elements of the social context are
students, their families, school staff, teach-
ers, administrative leaders, the school district

leaders and staff, the socio-economic status

of the families, and geographical location. In
addition, interactional components related to
the interactive and pedagogical skills of teach-
ers, the leadership skills of principals and the
governance and productive bureaucracy of the
school district itself are important features. The
variability of any one of the elements can have
a significant outcome on teaching and learning.

Collective teacher efficacy is a concept
made up of measurable collaborative and struc-
tured actions taken by teachers to address stu-
dent achievement in schools (R. D. Goddard,
Hoy, & Hoy, 2000; Y. L. Goddard, Goddard,
& Tschannen-Moran, 2007). Understanding
teachers’ individual and collective sense of
efficacy related to the task (requirements) of
teaching and the competencies (professional
standards) required to teach students is an
important concept. Concordia University of
Edmonton and Aspen View Public Schools
are working together to assess collective teacher
efficacy as Aspen View implements the emerg-
ing TQS and the LQS.

Through development and use of a collec-
tive efficacy survey instrument for teachers and
leaders in Aspen View, more targeted work-
shops (McCoach & Colbert, 2010) are being

developed to support the implementation of

The College of Alberta School Superintendents

the TQS and LQS. As a pre-test, intervention,
post-test research model, the participants will
be able to evaluate the effectiveness of the par-
ticular process and determine the next steps for
supporting teachers and educational leaders in
the implementation of new practice standards.
The development of leadership competencies
in the specific area of helping classroom teach-
ers understand and practice the new TQS is

valuable to Aspen View.

Initial results

The study is not yet completed, however,
the collective efficacy pre-test survey results
have been analyzed and shared with the princi-
pals and senior leadership of Aspen View. The
overarching framework for the collective effi-
cacy survey instrument comes from the work
of Tschannen-Moran (see http://wmpeople.
wm.edu/site/ page/mxtsch/researchtools), how-
ever it is adjusted to take the TQS and LQS
into account. The survey instrument used a
Likert rating scale from 1 to 9, with 1 being
strongly disagree or never, and 9 being strongly
agree or all the time. Opportunities for com-
ments were also provided, although they are
not addressed in this article.

The Collective Teacher Efficacy (CTE) sur-
vey is made up of 29 questions, one of which
is a permission question and four of which are
basic demographic questions about the partici-
pants. No personal identifiable information has
been used in the results analysis. The remaining
24 questions relate to collective efficacy. These
findings are aggregated and are reflective of
groups, not individuals. Overall, CTE results
showed that teachers believed that they had

some degree to a great deal of collective efficacy
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Some interesting demographic findings are:
The teacher response rate is approximately
72 per cent of all teachers in Aspen View

Public Schools;

* 50 per cent of respondents have taught for

10 years or less; and
* 42 per cent of respondents teach elementary

school subjects.

The questions breakdown into three
large categories, as suggested and tested
by Tschannen-Moran. The categories are
Efficacy in Student Engagement, Efficacy
in Instructional Strategies, and Efficacy in
Classroom Management. The means are

based on a 9-point scale.

¢ Mean of student engagement questions
-6.73;
*  Mean of instructional strategies — 7.13; and

*  Mean of classroom management — 7.38.

Administrator preliminary results

Overall, administrator efficacy findings indi-
cate that they believed that they had some degree
to a great deal of collective efficacy in working
with staff, students, parents and school district
administration. About 95 per cent of school-based
administrators responded to the survey.

The questions breakdown into three large
categories, as suggested and tested by Tschan-

nen-Moran. The categories are Efficacy on

Come and explore our mountain home!

Programs for students from K-12, developed to complement

Alberta’s curriculum

111 Bear St, Banff, AB | See more at whyte.org/education

Specialized Education
Sector Experience
Practical, Proactive,
Timely Advice

Management, Efficacy on Instructional Lead-
ership, and Efficacy on Moral Leadership.
The means (based on a 9-point scale) of each
category are:

* Management — 6.55;

* Instructional Leadership — 7.15; and

*  Moral Leadership — 7.61.

The three highest means for administrators
were all in the category of Moral Leadership.
The lowest overall mean was in the category of
Management, with the lowest mean of 6 being
the question related to the extent administra-
tors are able to shape the operational policies
and procedures that are necessary to manage
your school.

The questions related to administrators
being able to facilitate the application of foun-
dational knowledge of First Nations, Métis and
Inuit, and align resources and build capacity to
support First Nations, Métis and Inuit, were
6.76 and 6.67 respectively, which were scores
that were higher than that of teachers.

As stated, the strengthening of collective
efficacy of teachers and administrators is to be
carried out through jointly planned workshops.
The LQS provides a framework for workshops
and work that principals will do in schools.
Stories illustrate aspects of collective efficacy,
the effects of joint planning and the hopes and
challenges principals face.

The Superintendent’s Story
Our real purpose in the collaborative proj-

ect is to assist school leaders in understanding

the new Leadership Quality Standardin order to
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Yvon Prefontaine & our team
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help teachers embrace the new Teaching Qual-
ity Standards. Standards in any profession are
indicators of the minimal level of competency
that one must maintain to remain current in
the profession. Standards should never be dis-
tilled down to a check list or an evaluative tool.
The series of workshops are not designed as,
“how to,” modules but rather as an invitation
for participants to dig deep, go beyond the sur-
face level understanding and compliance, and
discover those cornerstone competencies that
fuel their passion for leadership.

The workshops are designed to bring a col-
lective efficacy to the administrative group. The
opportunity exists to build something greater
than themselves, with others in similar roles
through the sharing of experiences and new
learnings. The loneliness often found in leader-
ship positions can be challenged by developing
stronger, trust-based bonds with colleagues.

People in leadership positions spend much
of their time doing. Schools are busy places.
We know that in order for leaders to grow
and develop they must reflect deeply on their
practice. The goal of the workshop model is
to stimulate reflection as well as provide an
environment free from the busyness of the
school. Through collaborative sharing, leaders
are better able to examine the competencies in
the standards and identify areas of strength and
areas for growth. Each session ends with a task
or challenge for the participant to be followed
up at the next session by providing the space to
share their experience.

The project provides promise that at the
completion the following questions will be
addressed: Do the participants feel more capa-
ble as leaders with a deeper understanding of
the competencies in the new LQS? Do they
feel a collective efficacy with their colleagues?
Do they feel empowered to lead teachers from

a deeper, value-based place?

The administrator’s voice

Administrators in Aspen View are generally
finding the sessions to be helpful to improv-
ing their administrative practice. The majority
feel that the time away from their schools is
making a difference in how they are approach-
ing situations within their own schools while
other times it relates to how they are preparing
their teachers for the rollout of the new TQS.
They appreciate the opportunity to share with
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colleagues in private and through group discus-
sions; learning a lot by listening to others and
sharing their struggles and successes.

Suggestions for future sessions from admin-
istrators include having rapid-fire discussions as a
way to connect strategies with the competencies
or an opportunity for administrators to come
to a session prepared to share one or two of the
most challenging things they have dealt with that
month, providing details about the situation and
allow for discussion with colleagues.

Work in progress

This project is in progress. Its strength
appears to be the jointdy planned workshops
with assigned tasks and follow up. The remain-
ing time of the project will offer a way for the
continued development of administrator and

teacher efficacy. |

Neil OShea has been a teacher, principal
and superintendent in Alberta. He is currently the

Superintendent of Schools at Aspen View Public
Schools in Athabasca, Alberta. Brenna Liddell
has been a teacher and principal in Alberta and

Composite School in Athabasca which is part of
Aspen View Public Schools. Edgar Schmids has

been a teacher, principal and superintendent in

a teacher in both Alberta and Saskatchewan. She

is currently the assistant principal ar Edwin Parr

Edmonton, Alberta. He is currently the Dean of
Education at Concordia University of Edmonton.
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Shaping Wellness—One Conversation at a Time
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The Alberta School Employee Benefit Plan (ASEBP) is a health and welfare
trust governed by [0 Trustees. It offers a wide variety of health benefits and
promotes programs that sustain healthy lifestyles and workplaces for over
60,000 covered members and their dependants in 58 school jurisdictions and
|| associations across the province. ASEBP is pleased to contribute a regular
column in The CASS Connection.

By Kelli Littlechilds, ASEBP

icture this. You enter a room buzz-

ing with conversation, laughter and

idea-sharing. In one area, you over-
hear a group of educators talking about how
much more integrated workplace wellness is
in their district because of new opportuni-
ties to connect early in the year. In the next
group, someone is talking about how much
more engaged their students were when
they moved classroom instruction outside
for a few periods a month last spring.
In the back of the room, there’s a group
talking about small, physical environment
changes they can make to classrooms to
create more welcoming spaces for students
and teachers. As you stand there, soaking
it all in, you begin to realize how big your
collective impact is.

Experiences like these come naturally
while attending conferences that focus on
comprehensive school health—ones like
Ever Active School’s Shaping the Future. In
fact, the conversations illustrated earlier are
exactly what you get when educators, health
and wellness professionals, and other like-

minded stakeholders come together to share

their knowledge and expertise on what it

takes to build a healthy school community.

While it’s likely that these types of con-
versations are currently happening in small
groups across the province, they may not
always amount to large-scale change for a

variety of reasons. This is why big events

The College of Alberta School Superintendents

committed to comprehensive school health
are invaluable for educators and school
wellness advocates, especially when atten-
dance is encouraged by System Leaders. By
showcasing what has worked and is working
for other wellness leaders in environments

similar to your own, moving the needle on

27



this work becomes an easier goal to grasp,
even at the wider, district level.

School districts across the province all
grapple with similar challenges, so to hear
how one district has been able to overcome
or even work within those challenges to
build a flourishing workplace wellness pro-
gram is an incredible gift—one that doesn’t
escape us at ASEBP. This is exactly why,
for this year’s Shaping the Future confer-
ence, we wanted to focus on the “how” of
workplace wellness programs: how to get

started, how to keep up the momentum and

how to move workplace wellness in the right
direction.

In our session, “Workplace Wellness
Superheroes Take Flight,” we invited repre-
sentatives from three Alberta school districts
to share how they moved employee and
workplace wellness forward. For Pembina
Hills Public Schools, success came through
the power of understanding their audience
and their readiness to engage in workplace
wellness initiatives. Wetaskiwin Regional
Public Schools found the key to building
a psychologically healthy and safe work
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environment came from fostering social
connections in the workplace. And for Chi-
nook’s Edge School Division, their approach
was to get ideas out there—no matter how
big or small or ridiculous they seemed—
because ideas have the power to inspire
and transform. By having these wellness
champions share their unique stories, we saw
how resources, commitment and ideas came
together to improve workplace wellness.

As the different paths to success for these
school districts show, there’s certainly no
magic bullet when it comes to building an
effective, comprehensive workplace wellness
strategy, but it does highlight how we can
learn so much from each other by simply
sharing our experiences—the wins, challenges,
key learnings and a-ha moments. Find people
in your school, district or elsewhere who are
breathing life into their wellness activities and
doing things that you want to do and just have
a conversation with them. Maybe they’ll have
ideas that you can adopt or adapt, or maybe
their experience will inspire something totally
different for your group.

Or, better yet, maybe you’re the one
who has advice to share! If you know there
are other groups that may benefit from
the ideas and initiatives your district has
implemented, reach out and offer to discuss
what's worked for you and what you've
learned along the way. If you’re a member of
The Sandbox (www.TheWellnessSandbox.
ca), we encourage you to check out the site’s
forum—reach out for ideas and inspiration
or share your own story. And, if you know
of workplace wellness champions in your
district who are doing incredible things,
encourage them to share their stories. Large-
scale, collaborative events like Shaping the
Future, sites like The Sandbox and other
provincial initiatives are making connecting,
sharing and collaborating easier than ever.

Together, our collective progress has the
power to create incredible momentum in
building healthy school communities for

students and employees across Alberta. W

Kelli Littlechilds is the CEO of ASEBP and
has more than 30 years in the health and ben-
efits industry. As the leader of one of Alberta’s
Top 70 Employers for 2018, Kelli is a cham-

pion for personal and workplace well-being.
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PROVIDER / LEARNING DISABILITIES

Foothills Academy Society .........cceceueivurieucnnnnns 26
RECREATION
The Philip J. Currie Dinosaur Museum.............. 18

REGULATORY BODY
College & Association of Respiratory

Therapists of Alberta 6
ROOFING ASSOCIATION
Alberta Roofing Contractor

Association 6

SCHOOL FIELD TRIPS / OUTDOOR
ACTIVITIES

Haskin Canoe 17
SKI RESORT
Castle Mountain Resort 17

TOURISM DESTINATION
Aspen Crossing 26

Showcase Your
Expertise, Services
and Educational Tools

Book Your Space Now!
sales@matrixgroupinc.net | Toll Free: 866-999-1299

Spring 2019  The CASS Connection


http://www.aac.ab.ca/
http://www.arta.net/
http://www.skicastle.ca/
http://www.chateaulacombe.com/
https://www.twinsurance.ca/CASS
http://www.edmontonhumanesociety.com/
https://www.haskincanoe.ca/
http://www.playgroundpro.ca/
https://www.jurassicforest.com/
http://kayben.com/school-tours
http://www.oldscollege.ca/
http://poppyinnovations.ca/school-edible-education/
http://www.whyte.org/
http://www.youthsingers.org/
http://poppyinnovations.ca/school-edible-education/

RTI

AT WORK

Apri!Z-‘l—ZE, 2019 | Edmonton, Alberta I'NSTIETUTES

Venue: Westin Edmonton

How do you respond when Learn from trusted RTI experts
students don’t learn?

At our RTI at Work™ |nstitutes, gain extensive access to

internationally recognized experts who have successfully
implemented RTIYMTSS in a variety of settings—often with

Sistann Butfuem Fraume -.‘.'-:\:l-*
limited personnel and resources
- v ?
Through interactive activities and engaging keynotes, you'll ¢
learn how to build a powerful, multitiered system of support
hlike Mattos Saran Schut

that helps ensure every child reaches his or her full potential
» Target interventions to meet individual student needs.

* Design master schedules that provide core instruction,

interventions, and elective aoptions for students at risk. . ran -
The Third Critical Question

e Understand the critical components and implementation in a PLC at Work®:
of a behavioural RTI system How will we respond when some

students do not learn?

Included with each registration B ’O N
; Tier2

SUPPLEMENTAL PROGRAM

REGISTER TODAY
SolutionTree.com/EdmontonRTI

N Solution Tree

Education Canada
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ALBERTA RETIRED
TEACHERS' ASSOCIATION

RETIRING SOON?
CONGRATULATIONS!

With the Alberta Retired
Teachers' Association, you have
a superior health and wellness
benefit plan, travel plans,
retirement planning resources,
social activities to stay
connected to other educators
and countless wellness
information and activities
tailored to meet your changing
needs.

Connect with us today to find
out how we will support you in
your retirement.

(o)) Phone  780-822-2400

Fax 780-447-0613
_ Toll-free 1-855-212-2400
@J Email info@arta.net

Web arta.net



http://www.arta.net/



