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A Culture of Well-Being

The Student Well-Being Framework Companion Guide supports the work occurring in the Strategic
Action: Schools referenced in the Student Well-Being Framework. The goals of the Student Well-
Being Framework are to advance a Culture of Well-Being within CBE, explain why it is important
and suggest how to achieve it. The intended outcomes of the framework are to promote student
well-being for lifelong success, to provide professional learning for staff and achieve the Canadian
Healthy School Standards.

p— When developing a Culture of Well-Being, the Student
Well-Being Framework, the [ndigenous Education
Holistic Lifelong Learning Framework, and related
companion guides work in kinship with one another to
ensure a holistic balanced approach in support of
achievement and well-being for all students. Nurturing
the four domains: Spirit — To Be, Heart — To Belong,
DIMENSIONS Body — To Do, Mind — To Know, will support the well-
OF WELLNESS being of all students and staff in the CBE.

Occupational

Intellectual Spiritual In building a Culture of Well-Being, it is important to
identify areas of strength, growth, and measures to
assess effectiveness in achieving desired outcomes.
Physical Financial This culture encompasses the whole person and is built
with a consideration of all dimensions of wellness.

“‘A healthy school community promotes the holistic
development of students in eight dimensions: physical, social, emotional, spiritual, environmental,
financial, intellectual, and occupational. While respecting the diversity of each student’s unique
strengths, talents, and goals, [...] with a healthy mind, [heart], body, and spirit, students are
empowered to experience success at school, with their families, and in their communities” (Physical
Education and Wellness, 2022).

“Everyone, no matter where you come from, has a way of starting in spirit. Love, kindness,
respect, accountability all live in spirit. Being in spirit is an awareness of who you are. This
creates a sense of belonging, hope, peace, and purpose which connects to everything
around us.” (Elder Kerrie Moore).
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https://www.cbe.ab.ca/about-us/policies-and-regulations/Documents/Indigenous-Education-Holistic-Lifelong-Learning-Framework.pdf#search=indigenous%20framework
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Comprehensive School Health
Implementation Process

Creating a healthy school culture involves addressing essential conditions necessary to implement
a Comprehensive School Health approach. These conditions are the Canadian Healthy School
Standards, which includes both Foundational and Implementation Standards. Reviewing and
identifying the extent to which the Canadian Healthy
Understand School Standards are present or requiring more
Engage and your school . . . . . . N
connect e attention in a school setting, will assist in determining an
area of growth or focus when using the CSH approach
to advance a Culture of Well-Being in the school.

The CSH approach provides schools with a solid
understanding and clear processes of how to support a
thriving Culture of Well-Being. “When actions in all four
miotize | COMpONeEnNts are harmonized, students are supported to
and plan realize their full potential as learners — and as healthy,

productive members of society” (Joint Consortium for
. School Health).
Take action
and track . . . .
progress The process of implementing CSH is a strategic

approach to achieve a school’s well-being goal within
their School Development Plan (SDP). The same steps provide an effective method to work towards
any SDP goal or well-being outcome desired within a school setting. This approach, applied across
our system, will continue to align our work and support the achievement of our goal of advancing a
culture of well-being in CBE.

Sustain,
improve,
and share

Implementation
Process

Action

= Identify well-being facilitators, and form a well-being action team
Engage and Connect with key interest holders (staff, Elders, parents, students,
community members, etc.)

Understand your = Create a shared vision with input from interest-holders
School Community = Brainstorm how the school can become a happier and healthier
place to live, learn, work and play

= Use assessment tools, perception data, and related strategies

Prioritize and Plan to identify goals and resources

= Clarify roles and responsibilities, discover links to curriculum
and plan to share with the school community

Take Action and : . I
= Develop goals, strategies, and actions to address priorities
Track Progress

= Communicate with the school community, track progress and
Sustain, Improve, revise plans as needed

and Share = Gather data - consider what worked, what did not, and analyze
= Celebrate successes and plan for next steps

For additional templates to help document and track your progress, consider the Well-Being
Planning Tool, What is Comprehensive School Health, 5 Steps to a Healthy School, or Healthy School
Planner.
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http://www.jcsh-cces.ca/images/CAP-T0213_-_8-10.pdf
http://www.jcsh-cces.ca/images/CAP-T0213_-_8-10.pdf

Social and Emotional Learning

COMMUNITIES Social and emotional learning (SEL) is the “process
& cargg, through which all young people and adults acquire and
» ve, apply the knowledge, skills, and attitudes to develop
healthy identities, manage emotions and achieve
personal and collective goals, feel and show empathy
for others, establish and maintain supportive
relationships, and make responsible and caring
decisions” (CASEL, 2023). The five SEL competencies
are:

= Self-Awareness

= Self-Management
: , = Social Awareness
4:,"’““"“?“\# : gelations:hip Skil!s. - ‘

87 Learping 0ppo™ esponsible Decision-Making

The CASEL Framework underlines the importance of a school-wide approach and connections
made between students, schools, families and communities (key settings). Using SEL approaches
consistently within school and classroom settings is an evidence-based strategy to increase student
well-being. The benefits of SEL are wide-ranging and research informed. Universal SEL approaches
are inclusive and consistent with all demographic groups. Benefits of SEL include improved
academic success, prosocial behaviours, and improved long-term outcomes in the areas of well-
being and mental health (Taylor 2017; Durlak et al. 2011; Jones 2015). Intentionally increasing SEL
competencies will help schools action their SDP goals.

Social Emotional Learning Implementation

A whole-school approach to SEL implementation involves four main strategies:

1) Build foundational support for SEL (awareness, ownership and knowledge) and create an
implementation plan

2) Strengthen adult SEL

3) Coordinate SEL for students

4) Reflect on data for continuous improvement

CASEL outlines Ten Indicators of Schoolwide SEL that help to model what a successful whole-
school approach to SEL looks and feels like and identifies areas of growth and strength in each
school context then leads to actions that will increase capacity for students and staff through the five
SEL competencies.

Consider the Five SEL competencies as the tools through which to support well-being. The
foundation of a whole-school SEL approach is outlined in CASEL's Guide to Schoolwide SEL and
includes a number of supportive resources to include staff, families and community partners in SEL
implementation as a pathway to addressing a Culture of Well-Being in schools.

For the CASEL SEL Strengths and Needs Reflection Tool, click here.
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https://insite.cbe.ab.ca/school/planning-analysis/school-development/Pages/default.aspx
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The self-evaluation tool below is from the Indigenous Education Holistic Lifelong Learning
Framework Companion Guide, and can be used when engaging with the reflection questions
provided under the four key themes. The following helps to frame the focus on reflection:

As we move through cycles of professional and personal learning in and through the
framework, we consider learning from a previous season, make meaning of present
practice, and predict what we can prepare for. Learning is cyclical and ongoing, one must
come back to what they know, reflect on its current relevance, renew and deepen their
understanding as they encounter new knowledge (p.19).

This learning progression can help spark both reflection of past progress and planning for future
growth by supporting the identification of each school's areas of strength and phase of learning
regarding well-being. Reflection will help determine required resources and supports to contribute
to progress along the continuum of growth.

@’ T —
o A ~— B
Planting Gr?‘undlng Nurturing Bra;u.:hing
Seeds oots Growth i
Planting Seeds Grounding Roots Nurturing Growth Branching Out represents
represents potential stage | represents beginning stage | represents a developing a skilled stage of learning
of learning of learning stage of learning
At this stage, we move along the continuum
again, identifying where new seeds need to
be planted

Using the self-evaluation tool above in kinship with the structures and processes in this Companion
Guide will assist in identifying next steps and resources that will support this growth.

“We don’t just need each other; we are each other. And without each other,
we cannot succeed.” (Juan Pueblo).

School i Resilience and
Connectedness Regulation Mental Health

and Belonging

Diversity and
Inclusion

The Student Well-Being Framework Companion Guide is organized by the four themes above.
These themes have been identified from current research and literature regarding well-being, data
from our system and school teams who engage in all levels of the continuum of supports. The four
key themes provide a structure for specific examples, strategies, strategic actions, and resources.
Actioning these supports using the Comprehensive School Health (CHS) Approach and
Implementation Process will advance well-being in your setting in a planned, integrated,
collaborative and holistic manner.
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Diversity & Inclusion

CBE promotes the inclusion of all backgrounds, perspectives, and

abilities and celebrates all aspects of intersecting identities to foster life-

long learners. The Board of Trustees has defined diversity as "the full

range of uniqueness within humanity" (Results 3E). Practicing principles

of inclusive education benefits all students and creates positive learning

environments for student success. By providing universal strategies

highlighting the spectrum of identification in terms of race, ethnicity,

gender, sexuality, sexual orientation, ability, and other unique qualities .
and ways of being, we create conditions to support and nurture

welcoming, caring, respectful and safe, learning environments.

For more information on Diversity and Inclusion, see the Student Well-Being Framework.

The Well-Being Planning Tool will support your growth in the area of Diversity and Inclusion and will
help you organize and action the four components of the CSH approach.

4 N

Social and Physical Environments

= What relationship skills do you engage in to understand each learners’ strengths and
needs?

= What actions do you take through both self and social awareness to remove barriers
within learning environments?

= How do you ensure your spaces are welcoming, caring, respectful and safe for
everyone?

Teaching and Learning

= How do you support the self-awareness to build personal capacity regarding diversity
and inclusion?

= How do you ensure you are demonstrating the social awareness in holding high
expectations for all learners?

= What actions do you take to uphold collaborative approaches to learning with students?

Policy

= How do you focus on social awareness to set expectations that racism and
discrimination will not be tolerated?

= How do you anticipate, value, and support diversity and learner differences through the
explicit focus on relationship skills (and supportive discipline practices)?

Partnerships and Services

= How could increasing relationship skills by partnering with community members and
services enhance the work of providing welcoming, caring, respectful, and safe spaces
for everyone?

" /
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Taking Action: Diversity & Inclusion

The following strategies and resources are presented through the lens of SEL. Actioning these
supports by using the CHS Approach will advance inclusive practices that are equitable and honour
diversity.

Social and Physical Environments - Whole School

All Grades

= Action and “establish a diversity council open to any student. Councils would
organize events, hold discussion groups, and create a fun, inclusive environment
that encourages students to join” (CBE CARES: What We Heard Report).

= Review demographic data/data dashboard information to inform decision making
supportive of all students and identities.

= Refer regularly to the Indigenous Education Holistic Lifelong Learning Framework
Companion Guide extending professional learning and support for Indigenous

learners.

= Create spaces where staff and students can engaged in cultural and faith-based
practices.

= |Implementation of Alberta Education Provincial Resource Review Guide.

= Co-construct welcoming, caring, respectful and safe teaching and learning
environments that encourage the practice of resiliency skills.

= Develop physical environments that allow all students to participate (signs in braille,
accessible spaces, etc.).

= Teach the historical and spiritual origins of holidays and celebrations before
engaging in celebrations and recognitions as a school and community.

= Celebrate a variety of individuals with diverse genders and sexual orientations and
their impact in the chosen field of study in age-appropriate ways.

= Use inclusive, universal strategies to intentionally integrate SEL competencies into
the Culture of Well-Being within your school Inclusive SEL Strategies.
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Teaching and Learning — Classroom

Elementary

Self-Awareness
= Model inclusive language to move beyond gender binary (“students”, “folks”, “everyone”).
= Explicitly teach how and why words can be hurtful and model affirming language choices.

Self-Management

= Share picture books where diverse characters express their feelings and practice whole -
class regulation techniques (e.g. breathing, yoga, mindfulness, relaxation exercises, self-
talk).

Social Awareness
= Use age-appropriate texts to demonstrate the range of identities and ways of being (race,
ethnicity, culture, ability, sexual orientation, gender identity, family structure, religion, etc.).

Relationship Skills
= Offer reflection opportunities when working collaboratively.

Responsible Decision-Making
= Empower students to be an upstander rather than a bystander.

Middle Years

Self-Awareness and Self-Management
= Explain how word choices can create power and privilege and how to be inclusive in
language choices.

Social Awareness

= Use age-appropriate texts to represent the range of identities and ways of being and
include texts which provide complex and intersectional portrayals of identities.

= |ntroduce the concept of privilege and have students apply their understanding of privilege
to both themselves and to characters studied.

= Use the Social Identity Wheel as a means of discussing ways of being and intersectionality.

Relationship Skills
= Teach how to navigate differences when working in a group and how to arrive at a
collaborative product.

Responsible Decision-Making
= Examine problems and solutions from literature examining other alternatives.

High School

Self-Awareness

= Have students complete reflections on texts taught and recommend texts that could be
used for instruction in the future.

= Provide time and structure for student reflection regarding cultural identity and cultural
identity expression using age-appropriate prompts.
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Self-Management
= Provide choice and alternates for texts with difficult subject matter or language.

Social Awareness

= Use texts that challenge stereotypes, micro-aggressions and implicit biases, such as
Adichie’s The Danger of a Single Story.

= Have students consider the context and history of word choices and the nuance of
language choices to create meaning or intent.

Relationship Skills

= Have students recognize and celebrate diverse and traditionally underrepresented
individuals who have made an impact in the field of study.

= Use group work and collaboration as opportunities for students to interact with and learn
from and about their peers.

Responsible Decision-Making
= Co-design scope and sequence with students for greater voice and representation.

Staff

Self-Awareness

= Use the Indigenous Education Holistic Lifelong Learning Framework to guide teaching
practices.

= Engage in a staff-led book study to develop further understanding of diversity and anti-
racism.

Self-Management
= Complete a school walk-around tool to assess environments for diversity and
representation.

Social Awareness

= Implement Indigenous ways of being, belonging, doing, and knowing in all learning
activities.

= Consider how learning environments and activities can be composed irrespective of
gender.

= Engage with Elders and Knowledge Keepers to expand and deepen understanding and
teachings of Indigenous Knowledge Systems.

Relationship Skills

= Practice and insist on correct pronunciation of student and staff names and prioritize the
importance of learning pronunciations of names.

= Practice both calling in and calling out when students or staff make insensitive comments.

= Ensure tasks and assessments are designed so that all students can participate regardless
of ability.

= Collaboratively, address the accommodations needs of all students.

Responsible Decision-Making

= Model and transparently unpack problem solving.

= Model receiving and providing authentic, ongoing feedback.

= Create classroom and school-wide norms to guide steps in problem-solving.
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Policy - Whole School

= Create a resiliency-specific well-being SDP goal to focus on diversity and inclusion.

= Ensure representation of students is present in the texts, visuals, and materials used in the
classroom.

= |dentify how the CBE CARES: What We Heard Report's recommendations of “Name it”
[racism and discrimination] and “Commit to Action” will direct learning and professional
development. Regularly “clearly and unequivocally communicate that racism and
discrimination in any form will not be tolerated” (CBE CARES: What We Heard Report).

= Use Alberta Education’s guidelines for maintaining an intentionally supported and
advertised GSA/QSA.

= Use the Chief Superintendent’s message to create a school policy regarding language and
descriptions in texts and how they are discussed in the classroom.

= Review Creating Conditions to Thrive and reach out to the SOGI team as needed to
implement universal supports for students.

= Review school policies and procedures with an inclusive lens and approach.
= Reflect on how AR 6031 is integrated into daily practice and teaching.

= Review and/or establish processes and procedures for students and staff to report racism
and discrimination (AR 4038).

= Continue to standardize the use of Indigenous land acknowledgements in all schools.

= Ensure major dates and celebrations are respectfully recognized as a school. Ensure
school celebrations are inclusive of all families.

= Ensure school councils mirror the communities they serve.

= Teachers model the way in properly pronouncing student and staff names and expect the
same from students.
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Partnerships and Services

Cultivate partnerships with:

= Services and supports that will forward your school’s focus on diversity and inclusive
practices.

= School community members such as parents and guardians, Elders and Knowledge
Keepers.

= Trusted community partners with expertise in the field such as the Local 38 Anti-Racist
Teachers’ Network and the Black Teachers Association.
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Diversity and Inclusion: Comprehensive School Health Model

Below is an exemplar for how to use the CSH model to implement actions that support diversity and
inclusion, specifically focusing on the inclusion of people with mobility aids (wheelchairs, walkers,
etc.).

Comprehensive
School Health Actions
Components
" Include adapted sporting opportunities within physical education
programming, such as sledge hockey, wheelchair basketball, or
sitting volleyball
® Provide regular/annual professional learning to increase staff
capacity
= Ensure lessons examples, topics related to accessibility are
included across curricular disciplines

Teaching and
Learning

= Consider the preference of disability communities, where the
preference may be identity-first language, while in others, person-
first language is preferred

= Ensure all activities are accessible and inclusive for all students and
staff

= Develop a relationship with the Calgary Adapted Hub to support key
Partnership and activities and actions related to inclusivity

Services = Develop relationships with communities with lived experience to
provide voice

= Ensure that hallways, classrooms and school floors are free from

clutter
Social and Physical = Desks, tables, bookshelves should be accessible for all students
Environments =  Work with facilities to add ramps, door buttons, etc. that remove

access limitations based on mobility

Key Resources
(Further resources are listed in the appendix organized by the four key themes)

= SDP Support: Well-Being — Insite page

= Diversity and Inclusion — Insite page

= Indigenous Education — Insite page

= Inclusive Education — Insite page

= CBE CARES: What We Heard Report

= Government of Alberta Anti-Racism Action Plan
= Diversity and Inclusion — Padlet
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School Connectedness & Belonging

Schools play a critical role in promoting student well-being and can
take action to help all students to feel connected (BC School Centred
Mental Health Coalition). School connectedness is when each
student feels that the adults and peers at their school care about
them as alearner and as an individual. It is a sense of belonging built
on strong, positive relationships among students, students and
school staff, school staff and families, and among the larger
community. School connectedness is an important protective factor
that promotes the health and well-being of students (cdc.gov).

School connectedness, like social-emotional learning, resilience, and strength-based inclusive
practices, is a focus which supports and promotes positive mental health in our students. There is
no one person or action that can make every student feel a strong sense of belonging. It involves
the whole school community and their daily commitment to the work of meeting the needs of each
student.

For more information on School Connectedness and Belonging, see the Siudent \Well-Being
Framework.

The Well-Being Planning Tool will support your growth in the area of School Connectedness and
Belonging and will help you organize and action the four components of the CSH approach.

a )

Social and Physical Environments

= What can you influence within the social and physical spaces of your school to
encourage the strengthening of relationship skills?

= What actions do you take to increase social awareness and responsible decision-making
skills to influence the social and physical spaces in your school and strengthen
relationship skills?

Teaching and Learning

= How do you support self-awareness to build personal capacity with colleagues regarding
school connectedness?

= What actions do you take to ensure collaborative approaches with students?

Policy

= How can Collaborative Response enhance your work of developing a connected school
community ?

= What actions do you take through both self and social awareness to ensure that
everyone in your school community feels connected to your school?

= How do you ensure that students and staff are building relationship skills?

Partnerships and Services
= How can building relationship skills and connecting with community supports strengthen
students’ and families’ sense of belonging?
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Taking Action: School Connectedness & Belonging

The following strategies and resources are presented through the lens of SEL. Actioning these
supports by using the CSH Approach will advance School Connectedness and Belonging.

Social and Physical Environments - Whole School

All Grades

= Provide opportunities for families to be actively involved in their children’s academic and
school life, including organizing celebrations of learning.

= Promote students’ connection to nature through intentional land-based learning
opportunities.

=  Work with facilities to explore ways to ensure a welcoming, caring, respectful and safe
entrance referring to authentic sources and the Indigenous Education Holistic Lifelong
Learning Framework Companion Guide.

= Create/identify school spaces where students can be supported individually or in small
groups to practice social skills.

= Develop a partnering system where students are paired or grouped for transition times and
semi-structured activities.

= Engage in whole school planning to develop robust extended programs (e.g., clubs, teams
safe-space offerings) that are based on student feedback and encompass diverse student
skills and interests.

= Think beyond clubs and teams, provide organized opportunities for students to connect
socially.

= Provide volunteer opportunities to students both within the school and in the community.
= Have students plan, promote, and execute school celebrations.

= Start a “random acts of kindness” initiative as a whole-school using Random acts of
kindness for educators.

Teaching and Learning — Classroom

Elementary

Self-Awareness

= Explicitly teach SEL competencies in every subject area.

= Use social stories to teach about emotions, and how our actions and the actions of others
impact our emotions.

Self-Management
= Teach self-management skills such as when it's appropriate to wait your turn, raise your
hand, respect personal space, ask permission, etc.
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= Explore social stories to “practice” responses to social scenarios.

Social Awareness
= Create ‘buddy programs’ and other opportunities for older students to interact purposefully
with younger students.

Relationship Skills

= Explore with students the different types of relationships and how they are connected to
others in school, in the community, and other areas.

= Co-develop action plans for students to identify when someone is being excluded, and what
strategies they can use to intervene.

Responsible Decision Making
= Provide students opportunities to work with peers on daily tasks.

Middle Years

Self-Awareness
= Model self-reflection regarding social interactions.

Self-Management
= Provide opportunities for students to take on different roles in group work.

Social Awareness

= Engage in role-play with students regarding social needs and interactions.

= Engage in purposeful reflection activities focussed on student’s circle of supports and
identified “go-to” support persons.

Relationship Skills
= Develop peer mentorship programs
= Greet students by name. Encourage students to greet each other by name.

Responsible Decision Making
= Have students plan, promote, and execute student engagement activities (e.g., dress up
days, activity days, etc.)

High School

Self-Awareness
= Provide specific feedback for students regarding strengths and areas of growth in their
ability to take on different roles in group work, in debate, in clubs, etc.

Self-Management
= Provide opportunities for reflection on how students’ learning may be impacted by others,
and how they may impact other’s learning.

Social Awareness
= Engage in icebreakers with students that encourage students to learn more about one
another.

Student Well-Being Framework Companion Guide August 2023 16 | Page


https://www.edutopia.org/article/how-buddy-program-can-foster-sel

Relationship Skills

= |dentify Prevnet's seven characteristics of healthy relationships such as: respect, trust,
safety, communication, independence, caring and fun by using the Healthy Relationships
Tool and Bullying prevention modules.

Responsible Decision-Making

= Collaboratively identify and address areas of focus to create safe and welcoming, caring,
respectful and safe spaces (e.g., choose inclusive text sets, create posters/visuals, utilize
circle, etc.).

With Staff

Self-Awareness

= Provide professional learning opportunities to ensure staff have the knowledge and tools to
engage in practices that foster Healthy Relationships. CASEL Sample Teaching Activities.

= Encourage a deeper investment in SEL competencies such as Social Awareness and
Relationship Skill by committing to intentional integration in TPGPs and PLCs.

Self-Management

= As ateacher, consistently model effective self-management identifying ways in which each
staff member connects with others and belongs.

= Carve out time for staff to share, celebrate and discuss connections they have made with
students.

Social Awareness

= Communicate and appropriately celebrate all dates of significance, ensuring inclusive
representation.

= Support the development of a social committee.

Relationship Skills

= Support the development of trusting relationships between staff and between staff and the
community by setting clear, open, and inclusive means of communication.

= Complete a relationship mapping activity to identify what students they feel connected to,
and what students require more attention to connect with. This activity can be expanded to
include students’ families as well.

Responsible Decision Making

= With students’ and families’ input, identify areas of the school and grounds where students
feel safe and unsafe. Identify and act on possible solutions for unsafe areas (example:
increased supervision).

= Co-constructing welcoming, caring, respectful and safe teaching and learning environments
that encourage connection and collaboration.

= Provide opportunities for engagement in cross-disciplinary or community-based social
action instructional design to explore social-awareness and responsible decision-making.
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Policy - Whole School

= Create a resiliency-specific well-being SDP goal to focus on school connectedness and
belonging.

= Have all staff greet students outside or outside their classroom doors at the beginning of
classes; and throughout the day as paths cross in the hallways, etc.

= Consider intervention policies that include talking circles, peer mediation, and restorative
justice practices.

= Consider implementing a soft entry time where students can come into the
school/classroom prior to the bell to meet friends, talk with teachers and get
settled/prepared for their day of learning.

= Engage in consistent Collaborative Team Meetings to identify groups of students who are
less connected and collaborate on solutions and interventions.

= Set an open-door policy for families and community members to access the school and
available resources.

= Use “welcome” slips in replacement of “late” slips. Ensure all students, including those who
are late are welcomed into the building and the classroom by a staff member.

Partnerships and Services

Cultivate partnerships with:
= School community members such as parents and guardians.
= Trusted community partners with expertise in the field.
= Services and supports that will forward your school's focus on fostering school
connectedness.
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School Connectedness & Belonging: Comprehensive School Health Model

Below is an exemplar for how to use the CSH model to implement actions that support school
connectedness and belonging, specifically focusing on the fostering relationship between Division 1
and Division 2 students.

Comprehensive School
Health Components

Actions

= Include learning about healthy relationships across all
curriculum areas

= Focus intentionally on learning about the SEL competency

Teaching and Learning ‘relationship skills’ (and others) and its related indicators

= Provide timely professional learning opportunities to better
understand relationship skill development, school
connectedness and belonging (appropriate to school context)

= Establish policies that are 'no cut' for athletics and encourage
all students to participate (e.qg., all students can join intramurals,
sporting activities, dances etc.)

= Review any existing school-based policy that might prohibit the
ability for students to interact with each other (zones of the
school grounds, time tabling)

: . = Work alongside school parent volunteers to help organize
Partnership and Services before and after school activities for all students focusing on
building relationship skills

= Intentionally begin relationship building in the classroom with
various types of groupings

=  Allow different age groups to use the same parts the playground
at the same time (during recess, lunch hour etc.)

= Develop Recess PALs (Physical Activity Leaders) to lead

. . various activities during recess for all students to take part in

Soc!al and Physical = Activate spaces with student-led initiatives to encourage all

Environments students to make use of all spaces. Together, identify areas
where certain groups congregate and make efforts to diversify
the use of all spaces

= Encourage cross-grade opportunities (such as leadership
students working with ALP/PLP learners, Grade 9s/12s
collaborating with Grade 7s/10s, etc.)

Key Resources
(Further resources are listed in the appendix organized by the four key themes)

=  SDP Support: Well-Being - Insite

= School Connectedness Action Guide — Healthy Schools BC
= Relationship Mapping Activity — Harvard University

= Relationships Matter — Government of Alberta

= School Connectedness and Belonging — Padlet
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Regulation

Regulation includes awareness and management strategies for one’s emotions, behaviours and
reactions. These strategies are essential to skillfully navigate life and respond to challenges in ways
that promote or restrict growth, learning and well-being. It is essential to underline that behavioural
regulation is de-emphasized and understanding includes awareness and strategies of cognitive
regulation that include more than inhibitory control. Regulation is the result of both internal
physiological processes as well as interpersonal social processes (Siegel, 2015; The MEHRIT
Centre, 2021). Both processes can be effectively addressed through SEL competencies and result
in schoolwide coordination for regulation that is both unified and personalized.

Regulation must be explicitly taught; much like any other skill taught
and practiced with students that prepares them for learning and life.
Personalizing and scaffolding SEL competencies such as self-
awareness and self-management, are excellent places to start
when building regulation skills in both students and whole school
communities to identify what regulation strategies work best.
Planning for intentional regulation strategies through a whole- R
school approach, and when addressing the whole-child, has
significant implications for both the social-emotional and academic Physical  Financial
components of a student’s readiness to learn and engage with
others (Harrington, E.M et al., 2020).

DIMENSIONS
OF WELLNESS

For more information on Regulation, see the Student Well-Being Framework.

The Well-Being Planning Tool will support your growth in the area of Regulation and will help you
organize and action the four components of the CSH approach.

. N

Social and Physical Environments

= How can you implement intentional skill building in the SEL competencies for your whole-
school community?

= How does the social and physical environment of your school create the conditions to
support the development and employment of regulation skills?

= How do these conditions include spaces and opportunities for students to develop skills
with their peers, adults and to practice independently?

Teaching and Learning

= What universal supports do you feel are the most impactful for students in the
development of their self-awareness and self-management for emotional regulation?

= How will the work of developing emotional regulation skills be scaffolded for staff and
students?

= What learning in the area of SEL competencies do you feel you need in order to further
support students in the development of their regulation skills?

Policy
=  What measures will you use to identify areas of growth and areas of strength in regulation
skills within your school community over time?

Partnerships and Services
= How could partnering with community members and services enhance the work of
collaboratively developing SEL competencies as skills for regulation?

. J
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Taking Action: Regulation

The following strategies and resources are presented through the lens of SEL. Actioning these
supports by using the CSH Approach will advance regulation skills.

Social and Physical Environments - Whole School

All Grades

= Designated spaces to practice regulation skills (e.g., sensory room, physical movement
spaces, etc.).

= Gather/Examine data (including: Our School Survey, CBE student survey, Assurance
Survey, student/staff voice, etc., to identify areas of strength and growth.

= Referto the Indigenous Education Holistic Lifelong Learning Framework Companion Guide
as an authentic source to ensure multiple ways of knowing and perceiving regulation are
considered and actioned.

= Utilize inclusive, universal strategies to integrate SEL competencies school-wide.
= Demonstrate administrative leadership in SEL competencies through modelling.

= Connecting with students and families by utilizing common SEL competency language to
describe progress in the areas of: Self-Awareness and Self-Management. Interdisciplinary
implementation of SEL competencies Selecting SEL instructional resources in alignment
with CASEL.

= Present content and access resources to address all eight Dimensions of Wellness
via cross-disciplinary instructional design (e.g., Financial Literacy in Math, Physical
Wellness in Biology or Science, etc.).

= Utilize researched approaches develop age-appropriate school-wide and activities with
students to help identify emotions and feelings and develop strategies to support their
current needs.

= Explore SAM (Software Asset Management) for CBE approved teaching and learning
resources to support the development of regulation and related SEL competencies to
implement school-wide.

=  Work with OTs & PTs to create movement centres and active transitions for students.
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Teaching and Learning — Classroom

Elementary

Self-Awareness

= Model and practice awareness techniques (five senses, emotions, reactions/ responses,
breathing and body scanning techniques).

= Utilize sit spots to promote reflection and support the development of mindfulness skills.

= Encourage the identification of personally effective regulation strategies (underlining the
ties between how we feel before and after physical activity, or breathing for regulation
practices).

Self-Management

= Explore physical movement activities in relationship with regulation (e.g., movement
breaks, whole-class movement integrated into routines, etc.).

= Build a personalized self-regulation toolkit to use when faced with stressful situations (e.g.,
peer conflict, stress, academic related stress, etc.).

= Offer regulation strategies (e.g., separate or quiet regulation-spaces, time and choice
within classroom tasks, etc.).

Social Awareness
= Engage students in texts that model different expressions of emotions and regulation
strategies.

Relationship Skills

* Read books and watch videos about friendship. Practice using
positive ways.

= Practice mindfulness and self-care for greater empathy Compassion Project SEL.

and “we” statements in

Responsible Decision-Making
= Incorporate story-based learning where SEL competencies are modelled. Create “choose
your own ending” stories to model decision-making skills.

Middle Years

Self-Awareness

= Model and practice awareness techniques by focusing on the breath, identifying and
exploring the concept of emotions, reactions vs responses, and effective communication.

= Offer reflection opportunities for students to identify strengths and areas for growth in the
Dimensions of Wellness and explore for self-awareness and self-management strategies
address all eight Dimensions of Wellness.

Self-Management

= Teach about the brain and its development/ functions in response to stress and regulation
techniques using the Executive Function resource.

= Provide direct instruction related to the impact of physical activity and movement, healthy
eating, sleep, preventing illness/injury, how/why the body works, etc., by engaging students
to explore self-management and Responsible Decision-Making.

Social Awareness
= Plan and implement a lesson on the subject of why it is important to identify how others
feel and what to look for (facial cues, body language).
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= Examine literature and take the perspective of characters, identifying feelings and thoughts
of a variety of backgrounds.

Relationship Skills

= Explicitly teach relationship, problem-solving, and conflict-resolution skills

= Utilize social connections such as buddy programs to grow SEL competencies in middle-
learners SEL and Buddy programs.

= Start a “random acts of kindness” initiative in your classroom or as a whole school using
random acts of kindness.

Responsible Decision-Making
= Offer opportunities to discuss positive problem-solving strategies explore different forms of
responsibility such as: social, personal, collective and digital responsibility.

High School

Self-Awareness

= Support students in developing self-reflection skills regarding SEL competencies
(journaling, collaborative rubric creation, etc.).

= Co-collaborate class rubrics and offer self-assessment opportunities to increase
metacognition, self-awareness and self-management competencies for regulation.

Self-Management

= Offer reflection opportunities for students to personalize the eight Dimensions of Wellness
and how they may prioritize different dimensions at different times.

= Encourage help-seeking behaviour through an identification of what Well-Being supports
exist and known regulation strategies.

Social Awareness

= Discuss the subtle cues in environments and within different relationships. This may
include the presence of people of different ages, different settings, etc., in determining what
kinds of behaviors are appropriate.

= When there is a difference of opinion among students, allow them to reflect on how they
are feeling and then share (what they feel comfortable sharing) to be heard.

Relationship Skills

= |dentify Prevnet's seven characteristics of healthy relationships such as: respect, trust,
safety, communication, independence, caring and fun utilizing the healthy relationships tool
and bullying prevention.

=  Promote awareness of the rights of others. (e.g., social action initiatives). Include having
students identify their own biases and discuss ways to become Self-Aware of those
perspectives and receptive to the perspectives of others.

Responsible Decision-Making
= Include student-voice in strategies to co-construct SEL competency routines for regulation.
= Focus on purpose in relation to learning and growth for SEL and student sense of purpose.
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With Staff

Self-Awareness

= Provide opportunities for personal reflection regarding the eight Dimension of Wellness.

= Provide Professional Learning in Social Emotional Learning to increase adult-SEL and as
a result modelling of regulation skills Cultivating Adult SEL through Staff Meetings.

Self-Management
= Provide opportunities for personal reflection and/or sharing of regulation strategies staff
use when at school to re-center themselves.
= Centerinstructional design around SEL competencies: Sample Teaching Activities for SEL.

Social-Awareness
= Engage in professional learning with peers to action explicit teaching of SEL competencies
with a cross-curricular lens.
= Unify language and whole-school regulation strategies such as movement breaks, outdoor
learning/classrooms, soft-class changes, etc.

Relationship Skills

= Establish and maintain healthy connections with individuals and groups (e.g., social
committee, staff connection time, etc.).

= Establish a conflict resolution process that is used school-wide any time there is a conflict.

Responsible Decision Making

= Engage in vetting then selecting of valid SEL resources Building SEL Competencies:
Choosing Instructional Resources.

= Use team-based, collaborative teaching practices such as cooperative learning and
project-based learning to provide students with opportunities to develop and practice
communication and social and assertiveness skills. Be intentional to balance student
groups so that natural leaders can inspire the others they are working with.

Policy - Whole School

= Create a resiliency-specific well-being SDP goal to focus on building regulation skills.

= |Intentional focus on the SEL competencies of Self-Awareness and Self-Management
strategies that are integrated into classroom and school-wide routines and norms.

= Incorporating a focus on self-awareness and self-management routines within every
subject area using Character Playbook - Healthy Relationships.

= Utilize progressive student discipline with a focus on supporting students to develop the
knowledge, skills, and attitudes within the five SEL competencies.

=  Allow for movement breaks for all students.

= Develop a “no withhold recess” policy to ensure students are able to engage in active play
with peers daily
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Partnerships and Services

Cultivate partnerships with:
= School community members such as parents and guardians.
= Trusted community partners with expertise in the field.
= Services and supports that will forward your school’s focus on fostering SEL.
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Regulation: Comprehensive School Health Model

Below is an exemplar for how the CSH approach aligns with the implementation of school wide SEL
for regulation.

Comprehensive School

Health Components Actions

=  Students have consistent opportunities to cultivate, practice, and
reflect on social and emotional competencies in ways that are
developmentally appropriate and culturally responsive
Teaching and Learning * SEL objectives are integrated into instructional content and
teaching strategies for across all disciplines. Staff honor and
elevate a broad range of student perspectives and experiences
by engaging students as leaders, problem solvers, and decision-
makers

= Discipline policies and practices are instructive, restorative,
developmentally appropriate, and equitably applied

= SEL is seamlessly integrated into a continuum of academic and
behavioral supports, which are available to ensure that all
student needs are met

= Implementation and outcome data are collected and used to
continuously improve all SEL-related systems, practices, and
policies

= Families and school staff have regular and meaningful
opportunities to build relationships and collaborate to support
students’ social, emotional, and academic development

=  Staff and school communities (including parents/guardians, etc.)
align on common language, strategies, and communication
around all SEL-related efforts and initiatives

Partnership and Services

= School wide and classroom learning environments are
supportive, culturally responsive, and focused on building SEL
competencies for regulation

Social and Physical = Staff have regular opportunities to cultivate their own social,

Environments emotional, and cultural competence, collaborate with one
another, build trusting relationships, and maintain a strong
community

Key Resources
(Further resources are listed in the appendix organized by the four key themes)

=  SDP Support: Well-Being — Insite page

= CASEL — SEL Framework

=  CASEL's Guide to Schoolwide SEL

= Self-Regulation: The 5 Domains — self-reg.ca

=  YouthSmart and KidSmart — Canadian Mental Health Association

= Regulation — Padlet
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Resilience and Mental Health

work, and in our communities (HEARTS.edu).

For more information on Resilience and Mental Health, see the Student \Well-Being Framework.

The Well-Being Planning Tool will support your growth in the area of Resilience and Mental Health

Research indicates resiliency skills allow children to
navigate challenges and develop positive mental health
(Alberta Family Wellness Initiative, n.d.). Therefore, in a
Culture of Well-Being, schools must consider how to
positively affect the resilience of their students. Resilience
is distinct from other related streams of work related to
youth development in that it is interested not just in
positive traits, behaviors, and adaptation, but also the
Source: albertafamilywellness.org  presence of these adaptations in response to adversity
(Ungar, 2018). Understanding how trauma and stress can affect an individual’s neurophysiology,
relational interactions, and executive functioning can help reframe behaviors. Honoring strengths
and an individual's uniqueness, focussing on fostering relationships, cultivating wellness practices,
and building social emotional learning skills will boost resilience and enhance success in school, at

and will help you organize and action the four components of the CSH approach.

y

Social and Physical Environments

* How can Social Awareness influence the social and physical spaces of your school to
encourage the development of resiliency?

= What learning in the area of SEL competency skills would have the most positive impact
on the social environments in your school/setting?

Teaching and Learning

= How does focussing on universal supports such as SEL competencies impact the
development of student resilience?

= How does focussing on universal supports such as SEL competencies impact student
and staff mental health?

= What learning in the area of SEL competency skills do you feel you need in order to
support students in the development of their own resilience?

Policy

= What policies are in place that encourage SEL competencies to increase resilience within
the greater school community?

= What common SEL language can you develop with students and staff to encourage
resilience for students in all learning spaces?

Partnerships and Services

= How can strengthening relationships with community partners/supports impact students’
and families’ resilience?
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Taking Action: Resilience & Mental Health

The following strategies and resources are presented through the lens of SEL. Actioning these
supports by using the CSH Approach will advance resilience skills and promote positive mental
health.

Social and Physical Environments - Whole School

All Grades

= Utilize specific growth mindset language as part of PLC, SLT, and collaborative response
processes.

= Utilize specific growth mindset and resilience language when providing written feedback,
report card comments, and communication with families.

= Engage in “Resiliency Wednesdays” where students are recognized for practicing
resiliency skills.

= Through the trauma informed practice lens, create a soft start that allows students to
engage in regulated activities.

= Co-construct safe, welcoming, caring, respectful and safe teaching and learning
environments that encourage everyone to practice resiliency skills.

= Work collaboratively with families to help students identify feelings, positive coping
strategies, and access supports.

= Create/identify school spaces where students can be supported individually or in small
groups to practice positive coping strategies.

= Implement the Mental Health Literacy curriculum and resources (available grades 4-12).

= Explore SAM (Software Asset Management) for CBE approved teaching and learning
resources to support the development of resiliency skills.

Teaching and Learning — Classroom

Elementary

Self-Awareness

= Use intentional language focussed on growth mindsets when providing support and
feedback to students.

= Create word walls or digital word clouds that include vocabulary related to resiliency and a
growth mindset.

= Support students in developing vocabulary regarding their feelings and emotions.

Self-Management
= Help them identify when they feel different emotions and how their body feels when they
are experiencing these emotions.
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Social Awareness
= Provide encouragement for all students when they demonstrate a willingness to practice
resiliency skills.

Relationship Skills
= Offer students opportunities to engage in Harvard - Relationship Mapping and identify
people they can go to for help as needed.

Responsible Decision Making
= Collectively explore picture books where characters make positive choices in response to
a wide variety of emotions.

Middle Years

Self-Awareness
= Support students in developing self-reflection skills as part of daily classroom activities.

Self-Management
= Explore the different positive coping strategies to deal with life’s challenges.
= Explore supports students can access when they require help.

Social Awareness
= Provide encouragement for all students when they demonstrate a willingness to employ
resiliency skills and SEL competencies.

Relationship Skills
= Offer students opportunities to engage in Relationship Mapping and unpack healthy VS
unhealthy relationship behaviours.

Responsible Decision Making
= Explicitly teach problem-solving skills via social stories and developmentally
appropriate/relevant scenarios.

High School

Self-Awareness

=  Support students to identify times when they may feel more or less resilient, such as being
with friends versus having less sleep than needed.

= Provide encouragement and scaffolded support regarding their willingness to engage in
the learning process and their understanding of their strengths and needs.

Self-Management
= Model and scaffold the process of employing positive coping strategies and access
identified supports when they require help.

Social Awareness
= Engage in conversations regarding transitioning to adulthood with a focus on identifying
internal and external resources students can access when needed.
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Relationship Skills
= Explicitly teach roles and responsibilities in collaborative environments such as group work.

= Underline communication, boundaries, both giving and receiving constructive feedback,
individual and group collaboration techniques, etc.

Responsible Decision Making
= Link goal setting and motivation techniques such as chunking work (focussing on process-
oriented or growth-mindset goal setting skills).

Teaching and Learning - With Staff

Self-Awareness

= Engage in professional learning regarding resilience using Alberta Family Wellness
resources.

= Facilitate the brain game as part of professional learning.

Self-Management

= Engage in self-reflection and self-study to examine personal resilience (Michael Unger's
books can act as a guide for this metacognition).

= Engage in Go To Educator Mental Health Literacy training.

Social Awareness
= Engage in a collective study group to complete the Brain Story Certification.

Relationship Skills
= Engage in a book study to explore Carol Dweck’s texts regarding growth mindset.

Responsible Decision Making

= Create a learning sprint focussed on a resiliency strategies using the adjustment cycle.
= Explore research regarding resilience from reputable sources.

= Explore school policies and procedures that promote a compassionate school setting.

Policy - Whole School

= Create a resiliency-specific well-being SDP goal to focus on building resiliency skills.

= Employ a “no problem without a solution” policy where students are encouraged to share a
problem as well as a possible solution(s). Individual factors will affect the level of
independence in this action.

= Utilize progressive student discipline with a focus on supporting students to develop the
knowledge, skills, and attitudes within the five SEL competencies.
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Partnerships and Services

Cultivate partnerships with:
= School community members such as parents and guardians.
= Trusted community partners with expertise in the field.
= Services and supports that will forward your school’s focus on fostering resilience.
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Resilience and Mental Health: Comprehensive School Health Model

Below is an exemplar for how to use the CSH model to implement actions that support resilience
and mental health in middle school.

Comprehensive School .
Actions

Health Components

= |ntentionally build an understanding of Mental Health Literacy
(MHL) in classrooms and among stalff

= Utilize and reference often the MHL States of Mental Health
triangle to build common language.

= |mplement the Mental Health Literacy curriculum across grade
levels (available 4-12).

= Have staff engage in Go-To Educator training. Ensure at least
1 staff member is trained as a Go To Educator facilitator.

Teaching and Learning

=  Create opportunities for students to have improved access to
cultural, sports, arts, and recreational activities within the
school community.

= Invite expertise from AHS MHL team to assist in planning and
professional learning

= Engage with family and caregivers around the understanding
of positive mental health and shared resources.

Partnership and Services

= Promote ‘the big five’ for mental health across the school
environment (sufficient sleep; good nutrition; exercise; having
Social and Physical positive supportive relationships and helping others).
Environments = Ensure there is clearly communicated times and identified,
appropriate spaces for students to access caring adults.

Key Resources
(Further resources are listed in the appendix organized by the four key themes)

=  SDP Support: Well-Being — Insite page

= The Resilience Scale — Alberta Family Wellness Initiative

= Building Resilient Communities - Ready, Set, Rise! Trauma Informed Practice
=  Growing Up Resilient — CAMH.org

= Well-Being and Resilience — Government of Alberta

=  YouthSmart and KidSmart — Canadian Mental Health Association

= Healthy Environments and response to Trauma — HEARTS.edu

= Resilience and Mental Health — Padlet
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Appendix A

The Canadian Healthy School Standards

Creating a healthy school culture involves addressing essential conditions necessary to implement
a Comprehensive School Health approach. These conditions are the Canadian Healthy School
Standards, which includes both Foundational and Implementation Standards. Reviewing and
identifying the extent to which the Canadian Healthy School Standards are present or requiring more
attention in a school setting, will assist in determining an area of growth or focus when using the
Comprehensive School Health (CSH) approach to advance a Culture of Well-Being in the school.

Foundational Standards

There are three Foundational Standards: Whole School Approach, Well-Being is Integrated Across
all Curricula, and Chart a Unigue Plan. Each standard is necessary for the successful
implementation of the Comprehensive School Health approach. The sample look-fors below and
more are found within the Canadian Healthy School Standards:

Foundational
Standard

Actions

Building strong relationships with and investing time in community
partners and leaders through meaningful engagement.

Enter into this Learning about your school's community and its families, land,
work through a teachings, traditions and ways of knowing/doing, and embedding
whole school these learnings in your school environment.

approach Involving equity-affirming partners within the school community to
reflect and decide on the area(s) of focus and shared path.
Leveraging school assets to bring energy into one or more
meaningful health and well-being activities.

Integrating health and well-being initiatives within all subject areas.
Ensure that Ensuring school programming is culturally responsive and respectful
concepts related Teaching and learning of social and emotional skills.

to Well-Being Increasing land-based education and learning outdoors.

are integrated Providing professional development to all staff on quality physical
GCroSS all and health education.

SrELlE Building student capacity for intercultural understanding, empathy,
and mutual respect.

Create a Well-Being Action Team consisting of a cross-section of
interest holders, inclusive of students, families, Elders, community
members.

Gather a cross- Identify and reflect on your local relational, cultural, physical and
section of environmental assets.

students and Chart a meaningful and realistic plan in context with your local
staff to chart a assets and your selected health and/or well-being activities

unique plan Engage all staff in professional learning related to the Canadian
Healthy School Standards.

Monitor the journey and celebrating successes throughout the
school year.
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https://schools.healthiertogether.ca/en/learn/5-steps-to-a-healthy-school/
https://static1.squarespace.com/static/5fa5d3a995cc5537744e8b52/t/60f1aab61673b2086a3ba52b/1626450621787/2021.07.16+CHSS_Final+v2-EN.pdf

Implementation Standards

The Implementation Standards provide an opportunity for schools to create their own unique plan
that leverages contextual resources to address the needs of the school. They also provide an internal
process check to ensure, while using a CSH approach, that these eight standards are being met.
The following eight Implementation Standards identified in the Canadian Healthy School Standards

(2023) are:

Implementation

Standard Explanation

Students as
Change Makers

= Students should be at the centre of the process, leading the way.

School-Specific = Activities should be driven by the school community and build on
Autonomy the school’s strengths and assets.

Dem_or!strat_ed = Principals should be actively engaged for a sustainable and
Administrative authentic process.

Leadership

= Leadership and support set the tone in order to prioritize Healthy

Higher-Level )
School activities and ensure resources are allocated.

Support

Dedicated
Champion(s) to
engage School
Community

= School health champions (Action Team) must include multiple, and
diverse members of the school community.

= Champions that respectfully reflect the diversity of the community

Communit
y from all levels.

Support

OUEIAEEeREE gl S = School-based data and research are essential for planning,
Evidence refining, and supporting well-being activities in school communities.

= School staff should seek out learning opportunities such as
attending training, conferences or workshops, building learning
networks and communities of practice.

Professional
Learning

To watch the Canadian Healthy School Standards: Well-Being in Schools video, click here.
To access the Canadian Healthy School Standards presentation, click here.
For specific examples of Canadian schools embedding Healthy School Standards, click here.

STARTING POINTS

THE GROWING CONDITIONS

Starting Points alter the success of the garden.
Having all six Starting Points in place will
accelerate your success, but they are not all
required all the time.

The Six Starting Points

= Getting Familiar With the Standards

= Policy

= Funding and Project Support
= Time

= Community Connectivity

= Staff Wellbeing

FOUNDATIONAL STANDARDS
THE SOIL

Everything needs to be rooted and supported
by rich, healthy soil. If all three Foundational
Standards are not met, success is unlikely.

1. Whole School Approach
Soil, rich in nutrients, covers all plants

2. Wellbeing Across Curricula
The science/nature behind the plants

3. Charting Your Unique Plan
Decide where to put the plants,

select the right plants for your garden “ ‘
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IMPLEMENTATION STANDARDS
THE PLANTS

School-specific autonomy Quality evidence
Seeds Soil analysis

Administrative leadership
and Higher level support Professional learning
Land Learning about

how to tend to

Students as change makers your garden

and Dedicated champion(s)
Gardeners

Community support
Helping hands
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Appendix B

A Comprehensive School Health Approach

Creating a healthy school culture involves addressing essential conditions necessary to implement
a Comprehensive School Health (CSH) approach. The four components of CSH are:

= Teaching and learning

" Social .
and physical and \

~ environments

Policy (e.g., guidelines and regulations)
= Partnerships and services
= Social and physical environment

Actions to support well-being should follow a CSH approach and include
each component area of CSH. The success and sustainability of those
actions are increased when all four CSH Components are represented
in the work. The more each component is represented in the
coordination of the work around well-being, the more likely the outcome
will be achieved (Joint Consortium for School Health).

School Health and Wellness- AHS

The information below provides details regarding the component areas and contextual examples
that can be used depending on the focus of the well-being work being taken up.

For specific examples of different grade levels addressing the 4 CSH components, click here.

Teaching and Partnerships and

Services

Social and Physical
Environments

Learning

Eg:millfrgd lfeluik! mzzggg;n 3:%9 i Supportive working Welcoming, caring,
knowledge, making processes, relationships with our respectful and safe

community, including environments where

rules, procedures, & o
organizations & groups

guidelines

understanding, skills,
& professional everyone feels

development included & supported

Ensure well-being = Develop strong = Ensure water
) Bfu”ti]ths capacity topics are included relationships with stations are
or's y on all meeting Elders and accessible/clean.

developing a Well-

Being Action Team

and employ a ‘train
the trainer model
to engage all staff.
= Utilize evidence-
based resources
within the
classroom.

= Provide
professional
learning and
engage in active
conversations
about challenging
topics.

agendas.

Have positive
discipline policies

that restore and u
connect.

Ensure that the

Daily Physical

Activity Initiative is
implemented.

Have a ‘no withhold *
recess/ physical
activity’ policy.

Begin PLCs with
celebration,

gratitude, or positive
affirmation.
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Knowledge Keepers =
to support holistic
well-being.

Build relationships
with community
recreation centres to
increase =
opportunities for
activity.

Work with the CBE
Nutrition team and
food providers to
ensure safe .
handling,

appropriate permits
and healthy options.

August 2023

Establish practices
that encourage.
positive student-
teacher interaction
and build strong
relationships.
Provide equitable
opportunities for
participation in
academic and
intramural/extra-
curricular activities.
Build/ renovate
spaces to be
universally
accessible.
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https://www.jcsh-cces.ca/
https://education.alberta.ca/comprehensive-school-health/in-practice/
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Appendix C
Social Emotional Learning | 10 indicators for Implementation

Students have consistent opportunities to cultivate,
practice, and reflect on social and emotional
competencies in ways that are developmentally
appropriate and culturally responsive.

Explicit SEL instruction

SEL objectives are integrated into instructional
SEL integrated with academic instruction  content and teaching strategies for academics as
well as music, art, and physical education.

CLASSROOM

Staff honor and elevate a broad range of student
Youth voice and engagement perspectives and experiences by engaging students
as leaders, problem solvers, and decision-makers.

Schoolwide and classroom learning environments
Supportive school and classroom climates  are supportive, culturally responsive, and focused
on building relationships and community.

SCHOOL

Staff have regular opportunities to cultivate their
own social, emotional, and cultural competence,
collaborate with one another, build trusting
relationships, and maintain a strong community.

Focus on adult SEL

Discipline policies and practices are instructive,
Supportive discipline restorative, developmentally appropriate, and
equitably applied.

SEL is seamlessly integrated into a continuum
A continuum of integrated supports of academic and behavioral supports, which are
available to ensure that all student needs are met.

Families and school staff have regular and
meaningful opportunities to build relationships and
collaborate to support students’ social, emotional,
and academic development.

Authentic family partnerships

School staff and community partners align on
common language, strategies, and communication
around all SEL-related efforts and initiatives,
including out-of-school time.

Aligned community partnerships

z
=
b
£
z
5
=
3
(v]

Implementation and outcome data are collected and
Systems for continuous improvement used to continuously improve all SEL-related systems,
practices, and policies with a focus on equity.

e00Cce0006

Casel.org, 2020
SEL Resources

= Free CASEL Introduction to SEL self- SEL Surveys for staff and community

paced on-line course partners
=  CASEL Guide to Schoolwide SEL = |nclusive SEL Strategies
= CASEL research-practice-partnerships = SEL and Buddy programs
= CASEL systemic SEL =  Executive Function
= SEL 10 Indicators Reflection Template = Building SEL Competencies:
=  SEL Schoolwide Walkthrough Tool Choosing Instructional Resources

Student Well-Being Framework Companion Guide August 2023 42 | Page


https://leadingschoolwidesel.casel.org/courses/intro-to-sel?_gl=1*2kb2qb*_ga*MjI2MTU4MDkzLjE2ODMyMzkzNjk.*_ga_WV5CMTF83E*MTY4MzIzOTM3MC4xLjEuMTY4MzIzOTk2NC4wLjAuMA..
https://leadingschoolwidesel.casel.org/courses/intro-to-sel?_gl=1*2kb2qb*_ga*MjI2MTU4MDkzLjE2ODMyMzkzNjk.*_ga_WV5CMTF83E*MTY4MzIzOTM3MC4xLjEuMTY4MzIzOTk2NC4wLjAuMA..
https://schoolguide.casel.org/?_gl=1%2Asfkz20%2A_ga%2AMjI2MTU4MDkzLjE2ODMyMzkzNjk.%2A_ga_WV5CMTF83E%2AMTY4MzIzOTM3MC4xLjEuMTY4MzIzOTQyMC4wLjAuMA..
https://casel.org/about-us/our-mission-work/research-practice-partnerships/
https://casel.org/design-systemic-sel/
https://schoolguide.casel.org/resource/10-indicators-reflection/
https://schoolguide.casel.org/casel-lsi-walkthrough/
https://schoolguide.casel.org/staff-caregiver-community-partner-survey/
https://schoolguide.casel.org/staff-caregiver-community-partner-survey/
https://heartmindonline.org/resources/15-neurodiversity-inclusive-sel-strategies-0
https://www.edutopia.org/article/how-buddy-program-can-foster-sel
https://developingchild.harvard.edu/guide/a-guide-to-executive-function/
https://open.alberta.ca/dataset/6bbac88b-a6a7-41c6-938a-bebfe461e3d4/resource/b3dc90c0-ea7a-4b48-a230-414cedcf6844/download/edc-choosing-social-emotional-learning-resources.pdf
https://open.alberta.ca/dataset/6bbac88b-a6a7-41c6-938a-bebfe461e3d4/resource/b3dc90c0-ea7a-4b48-a230-414cedcf6844/download/edc-choosing-social-emotional-learning-resources.pdf

Appendix D

Planning Tool and Reflection Resources

The CBE Student Well-Being Framework Companion Guide Planning Tool
=  Supports schools to move through the Comprehensive School Health Implementation Plan
steps to support the actioning of well-being goals and initiatives.

The CBE Indigenous Education Holistic Lifelong Learning Framework Companion Guide
= |t is important for us to hold space for the learning spirits of Indigenous students in and
through well-being and focus on creating ethical space when engaging with the tools and
resources found within the Student Well-Being Companion Guide. Working with these two
Frameworks and Companion Guides alongside each other will spark reflection and identify
each school's areas of strength and phase of learning regarding well-being.

The Joint Consortium for School Health- Healthy School Action Planner
= Supports the organization and documentation of your Well-Being action plan.

The CASEL 10 Indicators of Schoolwide SEL: Strengths and Needs Reflection Tool
= Helps spark reflection and identify each school's areas of strength and areas of growth
related to the 10 indicators of successful implementation of schoolwide SEL.

Four Key Themes: Padlets
= Below are links to Padlets connected to the four key themes. We encourage you to add to,
and take from, the Padlets additional examples, resources and supports that you feel are
appropriate for students and staff and their learning needs. These Padlets will be ever
evolving, and are for teachers, vetted by teachers. Please apply professional judgement, for
example as outlined in our Culture Commons document, when using these resources.

Diversity and Inclusion
School Connectedness and Belonging

Reqgulation
Resilience and:Mental Health

O O O O
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https://insite.cbe.ab.ca/health-security/student-safety-health-wellness/_layouts/15/WopiFrame.aspx?sourcedoc=%7be404705a-3bef-4b74-8e83-e8ea4c34d169%7d&action=default
https://insite.cbe.ab.ca/teaching/student-supports/indigenous-education/Documents/IEHLLFCompanionGuideforSchools_.pdf
http://healthyschoolplanner.com/
https://schoolguide.casel.org/resource/10-indicators-reflection/
https://insite.cbe.ab.ca/health-security/student-safety-health-wellness/safe-environments/Documents/Culture-Commons-Hub-Companion.pdf
https://padlet.com/CBEwellbeing/diversity-and-inclusion-wylwjz53lmnu619p
https://padlet.com/CBEwellbeing/school-connectedness-and-belonging-u3xk7osk8seeothh
https://padlet.com/CBEwellbeing/school-connectedness-and-belonging-u3xk7osk8seeothh
https://padlet.com/CBEwellbeing/regulation-m9tdima6bi9uos6w
https://padlet.com/CBEwellbeing/regulation-m9tdima6bi9uos6w
https://padlet.com/CBEwellbeing/resilience-and-mental-health-2585mifutyncfx7j
https://padlet.com/CBEwellbeing/resilience-and-mental-health-2585mifutyncfx7j

