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The Power of Process: 
Advancing Writing Instruction System-Wide 
Through Collaborative Rubric Development
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In Gratitude
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Agenda

1. Vision for learning
2. Big Rocks for engaging in this process
3. Overview of the approach
4. Possible roadblocks
5. Scaling the work

Reflection, discussion & collaboration
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SLQS & LQS Alignment



©
 w

w
w

.la
ye

rs
of

lit
er

ac
y.

co
m

Agenda

1. Vision for learning
2. Big Rocks for engaging in this process
3. Overview of the approach
4. Possible roadblocks
5. Scaling the work

Reflection, discussion & collaboration throughout



©
 w

w
w

.la
ye

rs
of

lit
er

ac
y.

co
m

What We Heard From Teachers

“This was one of the most 
meaningful professional 

learning experiences I’ve ever 
been part of. By diving deeply 
into the new ELAL curriculum 

together, I gained a much deeper 
understanding of the intent 

behind each outcome. I now feel 
confident in how to translate the 

KUSPs into clear, observable 
evidence of student learning in 
writing. I also really appreciate 

that we now have something 
consistent in our division.” 

Grade 1/2  Teacher

“This project made me feel like 
my voice as a teacher truly 

matters. We weren’t just handed 
something to use, but we 
actually built everything 

together. I loved being able to 
share what my students’ writing 

actually looks like, and to help 
create something that feels real, 

practical, and it was made by 
teachers. I have already used the 

rubric for a writing project” 

Grade 6 Teacher
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Compare 2 Rubrics

1 2 3 4

Supporting 
Details/ 
Sentences

Paragraph(s) 
have no 
supporting 
detail 
sentences 
that relate 
back to the 
main idea

Paragraph(s) 
have one 
supporting 
detail 
sentence that 
relates back 
to the main 
idea

Paragraph(s) 
have two 
supporting 
detail 
sentences 
that relate 
back to the 
main idea

Paragraph(s) 
have three or 
more 
supporting 
detail 
sentences 
that relate 
back to the 
main idea

Mechanics 
and 
Grammar

The 
paragraph 
has six or 
more 
punctuation, 
capitalization 
and spelling 
errors. 

The 
paragraph 
has three to 
five 
punctuation, 
capitalization
and spelling 
errors. 

The 
paragraph 
has one or 
two
punctuation, 
capitalization 
and spelling 
errors. 

The 
paragraph 
has no errors 
in 
punctuation, 
capitalization 
and spelling.

1 2 3 4
Content: 
Creates 
thoughtful, 
detailed 
writing
(E.g., topic 
sentence, 
supporting detail)

Lacks clear 
organization.

Limited
variation in the 
sentence 
structure.

Paragraphs 
are simple
and/or are 
missing some 
important 
elements.

Predictable
variation in 
using different 
sentence 
structures.

All elements 
are present
in a clear and 
concise
manner.

Effective
variation in 
sentence 
structure.

All elements 
are present in 
a logical and 
compelling
manner.

Innovative 
variation in 
sentence 
structure.

Conventions:
How effectively 
does the 
student…
Apply 
capitalization & 
punctuation to 
support writing 
fluency

Inconsistent
use of 
capitalization 
and 
punctuation, 
leading to 
readability 
issues/ 
understanding

Consistent 
use of basic
capitalization 
and 
punctuation 
rules, 
enhancing 
clarity.

Skillfully
uses capital 
letters and 
punctuation 
marks to 
maintain 
smooth flow
and 
coherence.

Exceptionally
integrates 
precise 
capitalization 
and 
punctuation, 
resulting in 
polished and 
fluent writing.

Rubric A Rubric B

What do you notice? What stands out? What does each say about writing? What does 
this communicate to teachers? Students?



©
 w

w
w

.la
ye

rs
of

lit
er

ac
y.

co
m

FSD’s Vision for Learning

The approach to this work (to understand the contextual factors):

What is our purpose for teaching writing?
•Deep and transferable learning

•Conceptual understanding
•Application of skills

•Depth of understanding

So, we looked at the curriculum conceptually and for transfer
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Big Rocks for this Approach

FSD's Vision 
for Learning

Deepening 
Understanding 

of ELAL

Divisional 
Consistency & 

Common 
Assessment 

Tools

Leveraging 
Teacher 

Expertise & 
Voice

Openness for 
Dialogue & 

Critical 
Conversations

Why this process?

• Aligned with FSD’s vision for 
deep & transferable learning

• To meet the end goal of having 
Common Writing Rubrics

• Teacher Ownership:
• Shared leadership within 

the small group
• Shared leadership within & 

across schools
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Agenda

1. Vision for learning
2. Big Rocks for engaging in this process
3. Overview of the approach
4. Possible roadblocks
5. Scaling the work

Reflection, discussion & collaboration throughout



©
 w

w
w

.la
ye

rs
of

lit
er

ac
y.

co
m

Overview
5 Full Days (4 originally planned)

K-6, teachers and leaders 

21 people selected (opened application for anyone to join K-6)
• 3 people per grade

Purposive sampling: wanted teachers/leaders from all schools and grades

Used curriculum & Lit/Num dollars to support the engagement

All teachers had their students complete a common writing prompt

End goal: common writing rubrics, K-6, for any writing task, in any discipline
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Overview of Each Day

Day 1
• Curriculum 

deep dive
• What KUSPs 

can be 
assessed on 
a writing 
rubric?

Day 2
• Language for 

rubrics, 1-4 
(descriptors)

• Rubric 
categories

Day 3
• Organize 

KUSPs into 
rubric 
categories

• Synthesize 
into short 
statements

Day 4
• Draft rubrics
• Validation #1

Day 5
• Align rubrics 

with writing 
samples (with 
explanations)

• Validation #2

How is the writer using their skills to share their message at each level? 
Consider how EFFECTIVELY the student….
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Day 1

Overview:
Building Community & Curriculum Close-
Read

•Determine what KUSPs we want to include in a 
writing rubric

•Which KUSPs suggest independent application?
•Which KUSPs are assessable on a writing rubric?
•Which KUSPs might work on a writing checklist?

•Work in grade-level groups

•Whole group share out for vertical alignment



©
 w

w
w

.la
ye

rs
of

lit
er

ac
y.

co
m

Assessable KUSPS
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In the moment…
Building trust and showing 
teachers that we believed they had 
the expertise to do this work was 
essential in this process. 
• How do we communicate with 

teachers that we trust them and 
their expertise (set the culture)?

• How do you set the tone for truly 
open dialogue?

• How to create equity and a space 
for all voices?

Thinking ahead…

What other questions, 
challenges, and conversations 

can you anticipate coming out of 
this?

Provocation - Hinge Point Day 1
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Day 2
Overview:
Assessment Language & Common Rubric 
Categories

• Morning: Brainstorm descriptive words you 
could use to describe a student for each level of 
the rubric (1-4)

• Afternoon: Return to ‘Assessable’ KUSPs from 
Day 1, and try to summarize everything into 4-6 
global categories for a writing rubric

• Work in cross-grade groups

• Reach consensus for vertical alignment
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Descriptive Words for Levels 1-4
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Consensus on Rubric Categories
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In the moment…

We did not give a description of 
a ‘2’ student, but rather had 
teachers collaboratively built 
this.
• Why did we have teachers 

define the ‘2’ student?
• How does teacher generation 

of this shift the conversations, 
understandings, and 
application?

Thinking ahead…

Provocation - Hinge Point Day 2

What other questions, 
challenges, and conversations 

can you anticipate coming out of 
this?
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Day 3

Overview:
Sorting & categorizing KUSPs into the rubric 
categories

• Morning: Organize your assessable KUSPs into the 5 
rubric categories
• Tally the number of KUSPs in each category

• Afternoon: Synthesize the KUSPs in each category 
into 2 - 4 statements 
• Write the synthesis under the category 

descriptor and align with the relevant KUSPs
• Aim for the same number of synthesized 

statements in each category.
•Work in grade-level groups
•Whole group share out for vertical alignment



©
 w

w
w

.la
ye

rs
of

lit
er

ac
y.

co
m

Tallying/Colour-Coding KUSPs
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In the moment…

We asked teachers to tally the 
number of KUSPs relevant to 
each rubric category
• Why did we do this?
• Where unbalanced, what does 

this communicate about the 
purpose of writing?

• What is the role of a rubric? 
• How can you reflect your vision 

of learning in this rubric?

Thinking ahead…

Provocation - Hinge Point Day 3

What other questions, 
challenges, and conversations 

can you anticipate coming out of 
this?
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Day 4

Overview:
Rubric Writing & Validation Cycle #1

• Morning: Each grade level wrote out their full rubrics
• Whole group share out for vertical alignment, 

accountability, alignment and consensus building

• Afternoon: Teachers selected 3 random writing 
samples they brought (a common writing prompt) and 
marked each independently. Then they shared their 
marks and compared them. If necessary, groups 
adjusted the language to build clarity. 

• Closing: Teachers read through a rubric from a 
different grade level and provided written feedback 
(read for clarity and general understanding) 
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In the moment…

Having each group share at 
every step of this process was 
essential for accountability, 
alignment, and to build 
consensus in the room. 
• What do you do when there is 

disagreement?
• What if teacher consensus is 

different than your vision?

Thinking ahead…

Provocation - Hinge Point Day 4

What other questions, 
challenges, and conversations 

can you anticipate coming out of 
this?
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Day 5

Overview:
Student Exemplars & Validation Cycle #2

• Morning: Teachers selected student writing samples that 
best illustrated a 1, 2, 3 & 4 for their writing rubrics, 
paired with a written rationale.

• Afternoon: Teachers selected 3 random writing samples 
from a different grade level and marked each one 
independently. They wrote their marks on the back and 
returned the sample to the grade level team that wrote 
the rubric.

• Share out and questions: Whole-group share out, then 
grade-level teams adjusted the language to build clarity. 

• Closing: Plans for divisional scaling & gratitude
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Student Exemplars & Rationales
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In the moment…

Building shared leadership across 
this team was pivotal. This is in 
part why teachers were able to 
lead this work in their schools
• What happens when a teacher 

pushes this work into schools, 
rather than division office staff?

• How do we support teacher 
leaders in doing this while in their 
roles?

• What systems and structures 
support this shared leadership 
approach?

Thinking ahead…

Provocation - Hinge Point Day 5

What other questions, 
challenges, and conversations 

can you anticipate coming out of 
this?
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Agenda

1. Vision for learning
2. Big Rocks for engaging in this process
3. Overview of the approach
4. Possible roadblocks
5. Scaling the work

Reflection, discussion & collaboration throughout
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Curriculum & Assessment

• Grading questions (what does 
a 1, 2, 3, 4, etc mean)?

• Vertical alignment takes time 
and a lot of sharing
• Embed throughout, multiple 

times in each step

• ‘Writing’ might be difficult to 
present on a rubric in Div 1 (K & 
1 in particular)

• Process & product rubric

Process Roadblocks

• Norms for whole & small group 
work

• With teachers leading the 
work, this meant providing 
time and space for discussion

• Share-outs for alignment
• How to come to a consensus 

when there isn’t one – 
how/when to move on?

Possible Discussion ‘Roadblocks’
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Structures, Challenges, and  Long-Term Growth

Key Questions for Scaling
•What structures or supports would help you scale this work in your 

context?
•What challenges do you anticipate, and how might we address 

them together?
•How can we ensure the rubric remains a living document that 

grows with our system?

Scaling Our Rubric Work
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Build Teacher Leadership

• Empower teacher leaders to 
facilitate rubric conversations and 
calibration sessions in their own 
schools.

• Provide ongoing support and 
resources for teacher leaders to 
mentor colleagues.

Create Collaborative Structures

• Establish regular cross-school PLCs 
(Professional Learning Communities) 
focused on writing assessment.

• Use grade-level or divisional meetings 
to share exemplars, discuss 
challenges, and refine practice.

Strategy 1: Empower People and Build Structures

Scaling Our Rubric Work
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Develop Resources and Toolkits

• Make rubrics, exemplars, and guides 
easily accessible (e.g., divisional 
website, shared drives).

• Create video walkthroughs or “how-to” 
guides for using the rubric with 
students.

Ongoing Professional Learning

• Offer workshops or coaching cycles 
for new staff and those seeking 
deeper understanding.

• Schedule annual or semi-annual 
rubric review sessions to ensure 
continued alignment.

Strategy 2: Resourcing and Fostering Learning

Scaling Our Rubric Work
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Feedback & Iteration
• Collect teacher and student feedback on rubric use and impact.
• Use feedback to refine rubrics and supporting materials—keep the process 

dynamic and responsive.

Celebrate Success & Share Impact
• Highlight stories of growth and success at staff meetings, in newsletters, or at 

divisional events.
• Share student writing samples that demonstrate rubric impact.

.

Strategy 3: Ensure a “Living” Document

Scaling Our Rubric Work
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Anticipated Challenge: Time
• Finding time for collaboration, moderation, and learning.

Support for Implementation:
• Provide time in the school calendar for collaborative marking and 

moderation.
• Ensure administrative support for teachers to engage in scaling 

activities.

.

Addressing Challenges and Needs

Scaling Our Rubric Work
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Accessing (the draft) Rubrics

Click here to access the rubrics

https://layersofliteracy.sharepoint.com/:f:/s/LayersofLiteracy/Euw_BvSayM9MirwVEb4vahoB6ELG1zfSuANnSKfyAZR1zw?e=H28N6y


Thank You
www.layersofliteracy.com

www.foothillsschooldivision.ca

www.layersofliteracy.com
www.foothillsschooldivision.ca

http://www.layersofliteracy.com/
http://www.foothillsschooldivision.ca/
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